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MESSAGE FROM THE BOARD
The Board of Trustees has always been proud of the good work done in St. Albert Public Schools, but over the past 
year, which has simply proven to be one of the most challenging ever, we have watched with amazement as our staff 
have risen to the occasion time and again to teach and care for our students. It is, then, with extreme pride that we 
present our Report to the Community - Annual Education Results Report (AERR). The AERR speaks to our story and 
features the professionalism, dedication and commitment of our staff, the collaborative relationship with our parents and 
the successes of our students - factors that were more vital than ever during the 2020-21 school year. 

As locally-elected trustees, we are committed to a strong governance approach that supports connection to community 
and accountability for results. While we may not have been able to engage our stakeholders in our usual ways this 
past year, we looked at alternatives and were still able to conduct some of those valuable conversations through virtual 
meetings and workshops, and garner feedback and input through annual stakeholder engagement surveys. We believe 
in, value and model assurance at the local level, even in a pandemic!

We are proud to be the governors of a public school division that embraces diversity, offers choice to students and 
families, responds to our local context and succeeds in achieving outstanding results for our students. We offer a variety 
of programming options to students and families, including: 

Our Board thanks our staff, parents and students for their dedication and commitment to excellence, especially during 
this exceptional year. We know that together, we have made it through one of the most difficult years of our lifetime, and 
we will come out of it stronger than ever.

Sincerely, 

Kim Armstrong,  
Stanley Haroun,  
John Allen,  
Sheyanne Levall-Crouse,  
Kristi Rouse
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• English Language programming

• Early and late French Immersion

• Logos Christian programming

• Cogito programming

• Advanced Placement and International Baccalaureate 

• Hockey and recreation programs

• Diverse programming options for families of students 
with inclusive education needs

• A range of complementary programming including 
Career and Technology Studies, fine arts, fitness and 
locally-developed courses 
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MESSAGE FROM THE SUPERINTENDENT
It is a pleasure to share with you our Report to the Community - Annual 
Education Results Report. As we all know, the 2020-21 school year was a 
year unlike any other! This past year has presented unimaginable challenges 
to students, staff and families. Yet despite this, we have seen so many examples 
of resilience, determination, caring and innovation as we faced these stresses 
together. This year’s report, then, is particularly meaningful as we reflect on how 
we pulled together to provide our students with the best possible educational 
experience while at the same time focusing on their physical and mental 
wellbeing, and we incorporate our experience this year into our post-pandemic 
planning. 

We hope that when you review this results report, you can see that relationship, 
connection, inclusivity and resiliency are foundational to the work in our 
division and to the success of our students. Our division works hard to provide 
the opportunity for each of our students to acquire the knowledge, skills and 
attitudes needed to be a self-reliant, responsible, caring and contributing 
member of society. 

St. Albert Public Schools is fortunate to have stakeholders who are highly 
invested and supportive of our work with students. As a collective, we are 
committed to collaboration and fostering strong relationships among our schools, 
our families and our communities. As we move forward in a more challenging 
economic context, we will continue to work together to support our common 
purpose of promoting and supporting the best possible outcomes for all students. 

In St. Albert Public Schools, we pride ourselves on the choices available 
to students and families. We offer a wide variety of programs and services 
designed to provide students with the opportunities they need to learn, grow and 
thrive—in and out of school. Our growing student population attests to the fact 
that families choose St. Albert Public Schools. 

I am truly grateful to our staff for all they do to make a difference for our students 
and families, particularly this past year, when patience and perseverance have 
been more important than ever. While we are always focused on staff wellness 
and morale, this has been an even more important consideration this past year. 
We’ve provided resources and support to our staff, and tried to bring lighter 
moments of humour, camaraderie, appreciation and thanks to our team. We 
believe this has helped make a difference during moments of struggle in this most 
difficult year. And while we face another uncertain year, we will continue to 
focus on supporting each other, finding joy and celebrating successes together. 

Thank you for taking the time to review our results report, and for your ongoing 
support of St. Albert Public Schools.

Sincerely,

Krimsen Sumners 
Superintendent
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Mandate

The Board of Trustees is responsible to provide each of 
its students an education program consistent with the 
requirements of the Education Act and the associated 
regulations.

The intent of the Board is to provide the best possible 
education for all its students, that is, all students will 
have the opportunity to acquire the knowledge, skills 
and attitudes needed to be self-reliant, responsible, 
caring and contributing members of society.

FOUNDATION STATEMENTS

Beliefs
In our commitment to public education, we believe that:

• Our students’ learning is central to everything we do; 

• It is the shared responsibility of the school community (students, staff, parents, community members) to encourage all 
students to become respectful, responsible, global citizens who demonstrate tolerance and acceptance;

• By setting high expectations students are challenged to achieve to their full potential;

• Our schools must be a safe and caring environment where students, staff and parents feel connected, valued and 
respected;

• Public education is the foundation of equal opportunity that recognizes and enhances the value and potential of all; 

• The teacher-student relationship is central to student learning; and, 

• Members of our school community have a shared responsibility and obligation to provide learners with an optimal 
learning environment.

M
IS

SI
O

N

Through our commitment to 
excellence in public education, 
we strive to ensure all students 
become lifelong learners, 
confident and capable of 
shaping their future and 
meeting the challenges of 
today and tomorrow.

The Annual Education Results Report for the St Albert Public School Division for the 2020-21 school year was prepared 
under the direction of the Board of Trustees in accordance with their responsibilities under the Education Act and the 
Fiscal Planning and Transparency Act. The Board is committed to using the results in this report, to the best of its abilities, 
to improve outcomes for students and to ensure that all students in the school authority can acquire the knowledge, skills 
and attitudes they need to be successful and contributing members of society.

This Annual Education Results Report for 2020-21 was approved by the Board on November 24th, 2021.

ACCOUNTABILITY STATEMENT
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Bellerose  
Grade 10-12
49 Giroux Road
780.460.8490
bchs.spschools.org

Elmer S. Gish  
Grade K-9
75 Akins Drive
780.459.7766
esgish.spschools.org

Joseph M. Demko  
Grade K-9
200 Jensen Lakes Boulevard
780.347.0015
jmd.spschools.org

Keenooshayo  
Grade K-6
40 Woodlands Road
780.459.3114
keeno.spschools.org

Leo Nickerson  
Grade K-6
10 Sycamore Avenue
780.459.4426
ln.spschools.org

Lois E. Hole  
Grade K-6
120 Everitt Drive North
780.460.0034
leh.spschools.org

Lorne Akins  
Grade 7-9
4 Fairview Boulevard
780.460.3728
lorneakins.spschools.org

Muriel Martin  
Grade K-6 
110 Deer Ridge Drive
780.458.0205
murielmartin.spschools.org

Outreach  
Grade 10-12
50 Sir Winston Churchill Ave.
780.458.0839
outreach.spschools.org

Paul Kane  
Grade 10-12
12 Cunningham Road
780.459.4405
pkhs.spschools.org

Robert Rundle  
Grade 4-6
50A Grosvenor Boulevard
780.459.4475
rr.spschools.org

Ronald Harvey  
Grade K-6
15 Langley Avenue
780.459.5541
ronaldharvey.spschools.org

Sir Alexander 
Mackenzie  
Grade K-6
61 Sir Winston Churchill Avenue
780.459.4467
samschool.spschools.org

Sir George Simpson 
Grade 7-9 
50 Grosvenor Boulevard
780.459.4456
sgs.spschools.org

St. Albert Public 
Preschool 
Multiple locations
c/o 60 Sir Winston  
Churchill Avenue
780.419.6545
preschool.spschools.org

Wild Rose 
Grade K-3
58 Grenfell Avenue
780.460.3737
wildrose.spschools.org

William D. Cuts 
Grade 7-9
149 Larose Drive
780.458.8585
wdcuts.spschools.org

SCHOOL LISTING
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About Us

≈130 students

1958
(inception)

2021

> 8,900 students
Preschool to Grade 12

Programming

Inclusive learning environments 
that honour and value diversity

Our Results

high levels of satisfaction with 
the quality of education, 
choice of programming 

and the caring environment 
in our schools

STUDENTS AWARDED
thousands of scholarship dollars, 

certificates and medals in academics, 
science, fine arts and athletics 

SCHOOLS

OUTREACH SCHOOL

PRESCHOOL LOCATIONS

15

1

4
LARGEST EMPLOYER
 in the city of St. Albert

≈ 511 teachers  |  370 support staff 

English Language
French Immersion
International Baccalaureate
Advanced Placement
Academic Challenge

PROGRAMS

• range of programming and support services
• regular classrooms and more specialized sites

STUDENTS WITH INCLUSIVE 
EDUCATION NEEDS

supporting the 
individual needs, 

abilities and 
interests of all 

students

a range of choices in our division

PROVINCIAL ACHIEVEMENT 
TEST AND DIPLOMA 

EXAMINATION 
trend results demonstrate tremendous 

success in our students’ achievement and 
growth

STUDENTS, STAFF AND 
PARENT 

SURVEY RESULTS

STUDENT PARTICIPATION

a wide variety of service and 
extracurricular activities that 

show our commitment to core 
values and citizenship

Career and 
Technology 

Studies

OPTIONS

Fine Arts and 
Locally Developed 

Courses

Knowledge and Employability
Logos Christian
Cogito
Online K-9 Programming

HIGH SCHOOL 
ACCOMMODATION

construction continued on the 1,500 
student replacement Paul Kane High 
School, with scheduled opening in 
2022-2023 school year

continuing advocacy for a modernization 
and expansion of Bellerose Composite High 
School and a possible public/private 
partnership for a new high school in the 
northeast

Our Growth

PROFILE
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Our jurisdiction is working with the provincial government to 

plan facilities for the rapid growth 
of high school students 

that is imminent

49 old portables & 59 new modulars 
for a total of 108 non-permanent classroom spaces

NON-PERMANENT CLASSROOMS HOUSE 

OVER 2,100 STUDENTS

10  grade 
groupings

grew in size as 
they moved 

forward one grade

625 
KINDERGARTEN 

STUDENTS 
REGISTERED
(the highest in our history)

Budget for 2021-2022 

$105 million
(approximately)

FOUR GRADES HAVE > 700 STUDENTS

Our student enrollment
INCREASED

1.7%

Our division 
has grown 

   10% 
in the last five years 

ALL GRADES HAVE > 600 STUDENTS

Our division
serves more than 

8,900 
STUDENTS

Employing more than 

900 PEOPLE  
We are one of the largest employers 

in the City of St. Albert

QUICK FACTS: DID YOU KNOW?
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OUTCOME 4

OUTCOME 3OUTCOME 2OUTCOME 1

ST. ALBERT PUBLIC SCHOOLS PRIORITY AREAS
Division priorities are reviewed on an annual basis through a broad community consultation process. 

St. Albert Public School Division has six priority areas:

• Provide high quality teaching that recognizes and values diversity in student learning, while supporting the academic 
success and personal growth of all students;

• Prepare all students for participation in the global community through active citizenship and lifelong learning; 

• Promote inclusive, healthy, safe and vibrant learning communities in our schools; 

• Foster collegial relationships and collaborative working environments; and, 

• Increase literacy and numeracy skills of students in Preschool to Grade 12 through the division’s enhancing instructional 
practice approach.

• Initiate and champion division initiatives that support wellness and growth during the post-pandemic recovery.

Progress on the achievement of our priorities is supported through division outcomes, strategies, and performance indicators. 
The development of outcomes and strategies help to focus attention and target resources. Our performance indicators 
include Provincial Achievement Test and Diploma Examination results, Division Satisfaction Survey results, and the Provincial 
Assurance Framework data and they are used to assess division progress. Provincial Achievement Tests and Diploma 
Examination data are not available for the 2019-20 or the 2020-21 school years. 

DIVISION OUTCOMES*

Learning environments  
facilitate connection, curiosity  

and competencies. 

The diverse needs of our  
students are met in inclusive  

learning environments.

Students demonstrate  
growth in literacy and  

numeracy skills.

OUTCOME 6OUTCOME 5

Students are resilient and  
have the skills to succeed  

when faced with opportunities  
and challenges. 

Staff excellence, wellness and 
resiliency are supported through 

culture, collaboration and  
professional learning.

Division growth is  
supported and managed  

by governance, public  
engagement and partnerships. S
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*These were the Division Outcomes for the 2020-21 school year; the outcomes were modified in May 2021.
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Outcome 1
Learning environments facilitate connection,  
curiosity and competencies

Strategies

• Maintain the focus on empathetic, trusting and respectful relationships as the foundation for the learning process.

• Continue to support the implementation of the new provincial curriculum. 

 - Continue with the lead teacher model in support of implementation.
 - Champion, advance and energize pedagogical approaches that support concept-based curriculum  

(e.g. inquiry-based learning, metacognitive approaches, project-based learning, transdisciplinary/cross-curricular 
approaches, approaches with direct applications to the “real-world”).

 - Support administrators and teachers as they prepare for early implementation of new curriculum by creating opportunities 
for collaboration to:

 - Develop understanding about curriculum designed to foster conceptual understanding.
 - Develop lesson plans, tasks and assessments to support instructional practice.
 - Seek and share resources to support new curriculum.
 - Revise reporting document key learner outcomes to reflect new curriculum.

• Provide opportunities for students to connect with First Nations, Métis, Inuit and Francophone communities and/or community 
members.

• Explore land-based education.

• Focus professional development opportunities on supporting learner competencies and the purposeful use of technology.

• Build student understanding of privacy, safety and appropriate use of technology.

• Use technology to support positive digital and global citizenship.

• Leverage digital tools and emerging technologies to support inquiry, problem solving and critical thinking. 

• Enhance the purposeful use of technology. 

• Participate in curriculum working groups.
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Key Performance Indicators

Survey

Questions
2016-17 2017-18 2018-19 2019-20 2020-21

INDICATORS OF SOCIAL ENGAGEMENT

Students

Students who agree their teachers and school staff show they care about their success. New Indicator 84.4 84.0 86.6

Students who agree they have friends at school. New Indicator 95.2 92.5 94.3

Students who agree that they feel accepted for who they are at school. New Indicator 82.3 78.6 82.4

Students who agree that their school is a place where they feel like they belong. New Indicator 76.8 76.6 77.8

Students who agree that they like being at school. New Indicator 67.6 76.6 68.9

Students who agree that their teachers care about them. 86.0 81.7 79.3 79.3 81.3

Parents

Parents who are satisfied that teachers care about their children. 94.0 90.0 91.0 90.0 89.0

Parents who are satisfied that their child’s school is a positive, caring and welcoming 
place. 92.0 92.0 88.8 91.6 92.1

Staff

Teachers who are satisfied that staff care about students. 100.0 100.0 99.0 100.0 100.0

School staff who are satisfied that their school is a positive, caring and welcoming place. 97.0 95.4 95.5 95.6 94.4

INDICATORS OF ACADEMIC ENGAGEMENT

Students

Students who agree they work hard to do their best at school. New Indicator 91.8 91.2 91.1

Students who agree their teachers make the topics they learn about interesting. New Indicator 73.7 74.0 76.9

Students who agree that teachers provide feedback that helps them learn. New Indicator 87.2 86.0 88.6

Students who agree that their school provides me with opportunities to be creative. New Indicator 87.8 86.8 86.5

Students who are satisfied that the core subjects (math, language arts, social studies, 
science) I am learning at school are useful to me.

New 
Indicator 83.0 79.0 79.5 64.0

Students who are satisfied that their schoolwork is interesting. 67.0 65.0 60.0 56.5 59.5

Students who are satisfied that their schoolwork is challenging. 80.5 80.5 80.0 74.0 76.0

13



Provincial Achievement Test Results  
Overall Summary 

St. Albert Public Schools Alberta

Results (Percentage) Results (Percentage)

2017 2018 2019 2020 2021 2017 2018 2019 2020 2021

Acceptable Standard 85.4 84.1 83.3 N/A N/A 73.4 73.6 73.8 N/A N/A

Standard of Excellence 29.3 26.0 25.3 N/A N/A 19.5 19.9 20.6 N/A N/A

Diploma Examination Results  
Overall Summary

Acceptable Standard 84.2 83.3 81.7 N/A N/A 83.0 83.7 83.6 N/A N/A

Standard of Excellence 21.1 21.8 20.5 N/A N/A 22.2 24.2 24.0 N/A N/A

Provincial Examinations

Student Learning Engagement 
Measure Details 

St. Albert Public Schools Alberta

Results (Percentage) Results (Percentage)

2020-21 2020-21

Teachers, parents and students who agree that students are engaged in their learning at school. 82.2 85.6

Parents who agree that students are engaged in their learning at school. 84.8 89.0

Students who agree that students are engaged in their learning at school. 65.8 71.8

Teachers who agree that students are engaged in their learning at school. 96.1 96.0

Provincial Assurance Framework - Required Measures

Provincial Achievement Test Results  
Overall Summary 

St. Albert Public Schools Alberta

Results (Percentage) Results (Percentage)

2017 2018 2019 2020 2021 2017 2018 2019 2020 2021

Teachers, parents and students who 
are satisfied that students model the 
characteristics of active citizenship.

85.6 81.9 80.3 81.1 79.3 83.7 83.0 82.9 83.3 83.2

Parents who are satisfied that students 
model the characteristics of active 
citizenship.

82.9 77.5 78.0 79.7 72.0 82.7 81.7 81.9 82.4 81.4

Students who are satisfied that students 
model the characteristics of active 
citizenship.

76.0 71.8 67.4 67.4 69.2 74.4 73.9 73.5 73.8 74.1

Teachers who are satisfied that students 
model the characteristics of active 
citizenship.

98.0 96.5 95.6 96.1 96.7 94.0 93.4 93.2 93.6 94.1

Citizenship – Measure Details
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Reporting on our Progress 

Connections

Learning is a relational endeavour and building and sustaining 
relationships are foundational to the learning process. 
However, it is important to acknowledge and recognize that 
during a pandemic, while some of the public health measures 
restricted our typical methods of building relationships, the 
importance of connections cannot be overstated. St. Albert 
Public Schools’ staff used ingenuity and innovation to build 
and sustain relationships with students, families and each 
other. 

• Within cohorts, school staff created opportunities for 
school-wide activities in order to sustain the unique school 
cultures within buildings, including Orange Shirt Day, 
Halloween, Remembrance Day, Jersey Days, Christmas 
events, Pink Shirt Day, year-end celebrations/farewells 
and 100 Days of School for our youngest learners.

• High schools created innovative and memorable 
graduation events to honour the educational journies of our 
graduating students.

• Division and school staff created opportunities for staff 
wellness through virtual activities, staff challenges, special 
treats and online collaboration.

• Student Services developed division wellness lessons that 
focused on the importance of connections for students and 
staff as we returned to in-person learning following being 
online from March to June 2020 due to COVID-19.

• Senior administration met virtually with division and school 
leaders on a weekly basis to maintain connections and 
discuss emergent issues.

• Schools used emergent technologies, particularly video 
technologies, to bring individual classrooms together and 
to create opportunities for families to “visit” their schools.

• The Board of Trustees increased recognition of staff through 
messaging and special treats.

• Parents were engaged through online school council 
meetings and online parent-teacher conferences. In some 
cases, the move to an online format allowed for increased 
access for some families. For example, parents who work 
away from the community were able to join parent-teacher 
conferences for the first time.

• School Councils created innovative ways to support 
school staff and school initiatives through new methods of 
fundraising (including partnerships with local restaurants) 
and providing individual recognition/treats.

• Parents and students designed messages of appreciation in 
chalk on sidewalks and wrote handwritten notes to leave 
on staff windshields. 

• In March 2021, Danielle Reed, Coach on the Go, 
provided a keynote session focusing on the importance of 
self care and mental wellness in a session based on Marc 
Brackett’s book, Permission to Feel. 

Educational technology as a universal strategy 

• Teachers continued to utilize equipment from the Division 
Lending Library in their classrooms to provide opportunities 
for purposeful development of computational thinking 
skills (including decomposition, pattern recognition, 
abstraction and creating algorithms). The Lending Library 
was replenished at the end of the 2020-21 school year to 
ensure we are continuing to provide access to emergent 
technologies. 

• Technology lead teacher meetings continued in a virtual 
format to maintain a collaborative network across the 
division. 

• The Coordinator, Education Technology provided a menu 
of monthly professional learning sessions for all division 
teachers on the purposeful use of technology to support 
in-person learning, at-home learning, and emergent 
combinations of the two. Many of these sessions were 
recorded so that teachers have access to them anytime and 
anyplace. Examples of sessions include Google Classroom 
(basic, intermediate and advanced), Google Meets and 
SORA (digital library).

• Given the plethora and use of online tools, there was 
targeted professional learning in regards to privacy and 
safety concerns. The Coordinator, Education Technology 
worked with technology lead-teachers and additional staff 
to proactively enhance awareness of privacy and safety 
concerns around technology tools. 

• The Coordinator, Education Technology provided ongoing 
scheduled and individual support for teachers and schools 
required to move to at-home learning to ensure purposeful 
and effective practice supported learners online. These 
sessions included scheduled drop-in sessions for every 
school in the division when schools were required to move 
online. 
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Technology as a targeted strategy to support 
diverse learning needs

• Teachers continue to encourage students to take 
advantage of Read&Write for Google and other assistive 
tech supports (e.g. EquatIO, ModMath) as needed to 
personalize study. Professional development helped to 
build confidence and capacity in using these tools.

Competencies and curiosity 

• Facing the challenges anticipated during a pandemic 
(e.g. maintaining cohorts, no field trips, no cross-graded 
activities and increased student and staff absenteeism), 
school staff had to significantly shift their planning to 
provide engaging learning experiences that focused on 
student learning growth in key areas.

• In anticipation of the challenges posed by the COVID-
19 pandemic, St. Albert Public Schools engaged in a 
partnership with Edmonton Public Schools to identify high 
priority learning outcomes and a common scope and 
sequence across the core subject areas at all grades levels. 
The High Priority Outcome Project ensured that teachers 
prioritized key skills and competencies. Furthermore, 
the common scope and sequence allowed for smoother 
transitions between in-person and online learning. 

• A variety of learning needs and levels are always present 
in any classroom. There is little doubt that the pandemic 
and the disruptions to learning resulted in greater degrees 
of learning needs and levels. However, it is important 
to keep in mind that teachers have the tools to address 
various learning needs through differentiated instruction. 
There has also been an intentionality across schools to 
focus on learning growth rather than learning ‘gaps.’  

• Assessment continues to be a focus across the division, 
particularly at the junior and senior high levels. 

Our journey of reconciliation 

• We continue to have a strong relationship with the Musée 
Héritage and the Michif Cultural Connections. Both 
organizations are instrumental in supporting schools on 
Orange Shirt Day and during Métis Week. 

• In January and February 2021, our elementary schools 
focused on Inuit cultures and stories. The focus on Inuit 
culture was supported by the Musée Héritage and through 
a professional learning session with Goota Desmarais.

• Sir Alexander Mackenzie Elementary School has a strong 
relationship with Elder Ernest Arcand, who is a key support 
in the school’s “Reconciliation Ambearristers” initiative.

• The pandemic created the context for increased interest in 
land-based education. Staff looked for opportunities to go 
outside in purposeful ways to engage in learning as well as 
informal breaks to support mental health and connection.

• Due to the COVID-19 public health measures, the Wisdom 
and Guidance Committee did not formally meet during the 
2020-21 school year. The committee continues to support 
reconciliation through informal small-group gatherings and 
individual conversations and correspondence. The network 
and relationships developed through this committee are 
strong and our work toward reconciliation continues. 

• Wisdom and Guidance members attended an outside walk 
of the “River Lots” in September.

New curriculum 

• Alberta Education continues to work on curriculum 
development and revision. In the fall of 2020, Alberta 
Education released a new Ministerial Order on Student 
Learning and The Guiding Framework for the Design and 
Development of Kindergarten to Grade 12 Provincial 
Curriculum. Several of our teachers participated in 
feedback sessions on the draft curriculum in December.  
The draft K-6 curriculum was released in March 2021. 

• The Board of Trustees and division leaders continue 
to provide formal and informal feedback on released 
curriculum documents. The Board wrote several letters 
to the Minister of Education outlining our concerns with 
the draft curriculum. The Curricular Services department 
completed a review of the draft curriculum in June 2021 
(Draft Curriculum Review 2021). In summary, our concerns 
include:

 - lack of subject introduction;
 - lack of spiralling scope and sequence and 

disconnected knowledge;
 - taxonomical limitations: an overabundance of low-

level verbs;
 - tasks are labelled as skills;
 - inappropriate age progressions;
 - lack of diversity and representation, and representation 

that is tokenistic; and 
 - misinformation and errors including blatant historical 

inaccuracies, linguistic errors and inconsistencies in 
listed Knowledge and Understanding categories.
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• Although we have signficant concerns with some of 
the components of the Guiding Framework and the 
Curricular documents, our division has continued to work 
on developing teachers’ confidence in pedagogy that 
supports high-quality teaching practices.

• Elementary reporting processes were redesigned to pilot 
an interim progress report in November that focused on 
student progress in literacy and numeracy. The interim 
report supplements progress reports in January and June 
and parent-teacher conferences in October and March.

• Junior high schools continue to collaborate to bring 
alignment to their assessment practices. All junior high 
schools are now using rubrics for complementary courses 
and there is an increased focus on formative assessment 
and diversifying assessment practices.

Reflection on Performance Indicators 

Students 

Student surveys consist of provincial Assurance Framework 
and locally-developed questions that align with outcome one. 
Surveys were administered in April 2021. In 2021, 3,078 
students (1,335 elementary, 1,039 junior high and 404 
high school students) completed the survey. At least 80% of 
students agreed with seven out of the thirteen survey questions. 
Overall, students indicate that they are connected to friends at 
schools, they feel accepted, they work hard to achieve their 
best, and teachers provide meaningful feedback. In terms of 
the indicators with results below 80% agreement/satisfaction, 
grade-specific results show that a lower percentage of junior 
high students report feeling connected at school and junior 
high students are most likely to indicate that their schoolwork 
is not interesting. We continue to work with our junior high 
school leaders to discuss student engagement strategies 
including assessment practices. 

It was heartening to see modest increases in several questions 
related to students’ feeling about care (teachers care about 
their success, teachers care about them, feeling accepted, 
having friends at school) given the restrictions of the COVID-
19 pandemic. Results suggest that students understood that 
teachers and their peers were doing their best to create a 
welcoming, learning environment. 

Parents and Staff

Parent and staff surveys consist of provincial Assurance 
Framework and locally-developed questions that align 
with outcome one. In 2021, 2,021 parents and 474 staff 
responded to the local survey. Both parents and teachers 
report a high level of satisfaction with the caring culture in  
St. Albert Public Schools. 

Provincial Examinations 

St. Albert Public Schools provides learning environments that 
address the diverse needs of learners and support student 
achievement. We are committed to encouraging students to 
embrace their passions and interests, while also achieving at 
their potential. 

Provincial Achievement Tests were not administered in June of 
2020 or 2021 due to the COVID-19 pandemic. 

Outcome 1 aligns with Alberta Education Domain: Student 
Growth and Achievement.
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Outcome 2
The diverse needs of our students are met in  
inclusive learning environments

Strategies

• Continue to build a common understanding of what is meant by inclusive learning environments in St. Albert Public Schools.

An inclusive education system is a way of thinking and acting that demonstrates acceptance of, and belonging for, all 
students - regardless of their backgrounds, needs or abilities. It is founded on the belief that all children can learn and 
reach their full potential given opportunity, effective teaching and appropriate resources.Inclusive learning is more than just 
placement of a student - it is about participating, belonging, being engaged in the learning process and being welcomed 
and embraced in the classroom.

• Maintain commitment to choice for families with children with special needs.

• Continue with the re-visioning of programming for students with mild, moderate and severe cognitive disabilities. 

• Review purpose, programming and criteria for our Learning Assistance programming. 

• Provide Inclusive Learning Team support for school staff.

• Continue to build an understanding of the Response to Intervention model. 

• Build capacity through professional learning and collaboration in support of English Language Learners (ELL), specifically ELL 
benchmarking and strategies to support language acquisition.

• Continue to support a proactive approach that focuses on building inclusive learning environments for Lesbian, Gay, Bisexual, 
Transgender and Queer (LGBTQ+) students.

• Continue to build division capacity in the area of First Nations, Métis and Inuit Education focusing on embedding indigenous 
perspectives in school activities. 

• Continue to offer parent/community reconciliation events. 

• Increase collaboration among schools to assist in the transition from elementary to junior high, junior high to high school, and 
high school to the workplace or post-secondary education.

• Leverage the staffing complement of educational assistants by increasing the supports, resources and professional learning 
opportunities available.
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Key Performance Indicators

Survey

Questions
2016-17 2017-18 2018-19 2019-20 2020-21

Students

Students who agree that they feel safe at school. 87.7 86.0 82.3 81.3 84.3

Students who agree they are treated fairly by adults at school. 83.3 82.0 79.3 79.6 83.0

Students who agree that all students are welcome to participate in school activities  
(e.g. clubs, teams). New Indicator 91.8 90.4 89.5

Students who agree that their school is a place where differences are respected  
(e.g. beliefs, cultures, identities, religions). New Indicator 87.1 91.1 88.9

Students who agree teachers and school staff provide a variety of ways for them to learn. New Indicator 83.0 80.9 81.2

Parents

Parents who are satisfied with the support and resources available to meet the diverse 
needs of students. 81.0 84.0 78.0 80.5 82.0

Parents who are satisfied that their child’s learning needs are being met. 84.0 87.0 84.0 85.6 88.3

Staff

School staff who are satisfied that they are provided the support and resources needed to 
meet the diverse needs of students. 88.0 85.5 83.2 94.1 93.9

Welcoming, Caring, Respectful and Safe Learning Environments 

St. Albert Public Schools Alberta

Results (Percentage) Results (Percentage)

2020-21 2020-21

Students who agree that their learning environments are welcoming, caring, respectful and safe. 78.4 79.8

Parents who agree that their learning environments are welcoming, caring, respectful and safe. 84.5 88.2

Staff who agree that their learning environments are welcoming, caring, respectful and safe. 96.6 95.3

Teachers, parents and students who agree that their learning environments are welcoming, caring, 
respectful and safe. 86.5 87.8

Access to Supports and Services  

Students who agree that students have access to the appropriate supports and services at school. 80.6 82.6

Parents who agree that students have access to the appropriate supports and services at school. 72.3 78.9

Staff who agree that students have access to the appropriate supports and services at school. 79.9 80.2

Teachers, parents and students who agree that students have access to the appropriate supports 
and services at school.

89.5 88.7

Provincial Assurance Framework - Required Measures

19



Reporting on our Progress 

Student Services

St. Albert Public Schools continues to offer families a range of 
programming options - particularly for families with children 
who have specialized needs. We continue to have a balance 
of families who choose specialized settings for their children 
while other families choose a regular classroom at their 
designated school. 

Programming Supports

• The Learning Assistance Classes are piloting the Lindamood 
Phoneme Sequencing® (LiPS) Program for Reading, 
Spelling and Speech. LiPS supports an oral-motor, visual 
and auditory feedback system that enables all students 
to prove the identity, number and order of phonemes in 
syllables and words. It is more basic and more extensive 
than traditional phonics programs. In 2020-21, three 
professional development sessions focused on the 
foundation of LiPS, including unpacking and understanding 
the students within their classrooms, introduction to the 
process of the rollout of LiPS, practicing the articulation 
of the phonemes and matching them to the graphemes to 
support their teaching of the program.

• Professional development for Behaviour Improvement 
Program staff was offered and focused on the strengths 
and needs within the classroom as well as the exploration 
of the resources and interventions to support social 
emotional learning, self-care and wellness.

• Professional development for Opportunity Program staff 
focused on supporting language development through the 
use of the core vocabulary programming. Core vocabulary 
is defined as a small set of simple words, in any language, 
that are used frequently and across contexts.

• Staff at both Joseph M. Demko School and Sir George 
Simpson Junior High School participated in professional 
development that focused on monitoring behaviour 
patterns, taking anecdotal records and developing 
evidence-based strategies to support students.

• Elementary and junior high division staff also had the 
opportunity to participate in professional development 
that focused on executive functioning - What is executive 
functioning? What does it look like in your classroom? 
What strategies can support students?

• The Coordinator, Early Learning visited division one classes 
to observe, collaborate and provide recommendations on 
strategies/supports that would be effective for younger 
children. This coordinator position was eliminated in the 
spring of 2020 as part of the restructuring necessitated 
by the changes to Program Unit Funding (PUF). Based on 
feedback from elementary principals, the position was 
reinstated in November 2020 as an important support to 
our youngest students. 

• The Inclusive Learning Team (ILT) held regular meetings 
to collaborate and discuss specific students/children 
and the most effective ways to support them and the staff 
within the schools. It is important to note that prior to the 
2020-21 school year, St. Albert Public Schools had both 
an Early Learning Team (ELT) which served Kindergarten 
and Preschool, and an Inclusive Learning Team (ILT) which 
served students in Grades 1 through 12. Due to funding 
changes, these teams were collapsed into one team - the 
Inclusive Learning Team. Reviews of processes regarding 
referrals and services were a key component of the 2020-
21 work as we strived to offer high-quality services with 
reduced resources. Over the course of 2020-21, 315 
students received services from ILT.

• During the COVID-19 pandemic, some support services 
had to pivot to support families of students with complex 
medical needs who were learning from home. A home 
model of service required significant research and 
collaboration to provide specialized support services. 

• The Speech and Language Pathology (SLP) team provided 
ongoing support through professional development 
sessions for division staff related to articulation and 
language development.

• The Speech and Language Pathology (SLP) team 
developed webinars for parents of children with mild 
articulation and language needs.

• Student Services provided supports to online school staff 
in how to best support students with diverse needs online, 
as well as how to most effectively use support staff in the 
online environment.

• Student Services worked with the Keenooshayo Elementary 
School staff to pilot the use of ‘I can’ statements as 
key elements of Individual Program Plans (IPP). ‘I can’ 
statements reflect a shift in philosophy of IPP development 
based on the work of Shelley Moore, Inclusive Education 
Consultant. 
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Response to Intervention

• The Inclusive Learning Team (ILT) developed a four-tiered 
Response to Intervention (RTI) framework that allows the 
team to determine the level of service required. Any student 
with complex needs, the fourth tier, is assigned a team lead 
so that the teacher, educational assistant and family have 
one point of contact. The one point of contact model allows 
for more effective and efficient communication, meetings 
and supports.

• We continued to provide elbow-to-elbow differentiation 
and programming support to teachers and educational 
assistants using the Response to Intervention (RTI) model 
of individualized, targeted and universal strategies and 
supports.

• We provided support to teachers with Individual Learning 
and Program Plans as well as individualized report card 
development through writing of goals, objectives and 
strategies using the RTI model.

• There was intentional work between the coordinators in 
Literacy and Numeracy and the ILT team to ensure focus 
and alignment of universal strategies.

Supports for Educational Assistants

• Professional learning was provided to educational 
assistants in the area of literacy (French and English) and 
Read&Write for Google. Learning was facilitated through 
virtual sessions and elbow-to-elbow support. 

• The ILT team continued to offer after-school sessions to 
educational assistants and teachers. 

• The ILT team offered sessions at the CUPE Support Staff 
conference held in February 2021.

Additional Supports 

• Several Licensed Practical Nurses (LPNs) are employed 
by the division to meet the needs of students with complex 
medical needs. 

English Language Learners

• We continued to provide elbow-to-elbow classroom visits 
to assist teachers who request support for students who are 
English Language Learners (ELL).

• We continued to provide support for teachers regarding 
the process of completing the Alberta Education 
benchmarks for students (in English and French).

Sexual Orientation and Gender Identity (SOGI)

• We continued to provide professional learning capacity-
building opportunities for Sexual Orientation and Gender 
Identity (SOGI) school leads three times per year. These 
sessions included guest speakers who shared their 
experiences and insight on weaving SOGI education into 
our inclusive environments. Guest speakers included: 

 - Janice Irwin and Sarah Hoffman discussing 
government policies in the area of LGBTQ2S+;

 - Outloud providing guidance on successful GSAs/
QSAs in schools; and

 - St. Albert United Church had a panel including their 
minister and members of the church to discuss the 
Christian perspective in their church with our school-
based leads and SOGI members. 

• We strive to share our SOGI work beyond our division. 
Our Coordinator, Inclusive Education presented 
information on our division’s involvement with SOGI at the 
Diversity, Equity and Human Rights (DEHR) conference and 
to the Saint Rotary Club of St. Albert. 

• We continued to source practical resources and ideas that 
SOGI leads can share with their school staffs. Community 
partnerships, at local and provincial levels, are instrumental 
to moving forward inclusiveness for gender and sexual 
minorities. A junior high teacher shares a weekly newsletter 
with SOGI leads that highlights local events and curricular 
integration ideas. 

• All schools and division sites flew the Pride flag in June and 
there were a variety of school-based events celebrating 
diversity throughout the month of June. 
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Comments on Performance Indicators: Surveys

Students

Student surveys consist of provincial Assurance Framework 
and locally-developed questions that align with outcome two. 
In 2020-21, 3,078 students (1,335 elementary, 1,039 junior 
high and 404 high school students) completed the survey. At 
least 80% of students agreed with all five survey questions. 
Overall, our students agree that our schools are inclusive 
places that are safe where differences are respected and 
all are invited to participate in school life. Again, the modest 
increase in the percentage of students who agree that provide 
a variety of ways to help them learn is indicative of a student 
population who appreciate the efforts of their teachers to meet 
their needs in very challenging and restrictive contexts. 

Parents and Staff

Parent and staff surveys consist of locally-developed questions 
that align with outcome two. 2,021 parents and 474 staff 
completed the survey. Levels of satisfaction were above 80% 
on all three indicator questions. It was positive to see that we 
maintained high levels of satisfaction with the support and 
the resources available to meet the diverse needs of students 
given the pandemic and the service model adjustments that 
resulted from changes to the provincial funding approach 
for Program Unit Funding and the newly-adopted Student 
Learning Supports grant. 

Outcome 2 aligns with Alberta Education Domain  
- Learning Supports.
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Outcome 3
Students demonstrate growth in literacy and numeracy skills

Strategies

• Enhance capacity in literacy with teachers in Kindergarten to Grade 12 through the work of the Division Coordinator, 
Enhancing Instructional Practice – Literacy.

• Enhance capacity in numeracy with teachers in Kindergarten to Grade 12 through the work of the Division Coordinator, 
Enhancing Instructional Practice – Numeracy.

• Leverage appropriate literacy and numeracy screening, diagnostic and intervention tools. 

• Provide targeted support for students needing support in areas of numeracy and literacy.

• Build student understanding of computational thinking and financial literacy.

• Offer parent sessions to increase their understanding of literacy and numeracy progressions.

• Offer parent/family sessions that focus on computational thinking and coding. 

• Continue to develop a culture that identifies all teachers as responsible for literacy and numeracy competencies regardless of 
subject area.

• Develop a culture where digital literacy is universally accepted as a component of literacy and numeracy.

• Build an understanding that responsible digital literacy includes developing a positive digital identity.

• Build an integrated data system that provides access and capacity to analyze and interpret both school-collected data and 
provincial exam results to inform our teaching practices.

• Continue the rollout of, and support for, the implementation of the new provincial curriculum. 

• Continue to host lead teacher collaboration sessions and continue to promote collaboration among schools.

• Participate in Alberta Education’s curriculum development and implementation processes.

Literacy is the ability, confidence and willingness to engage with language to acquire, construct and communicate meaning in all 
aspects of daily living.

Numeracy is the ability, confidence and willingness to engage with quantitative or spatial information to make informed decisions 
in all aspects of daily living.
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Key Performance Indicators

Survey

Results (%)

Questions 2016-17 2017-18 2018-19 2019-20 2020-21

Students (Grades 7-12)

Percentage of students who are agree that, at school, they can get help with reading  
and writing. N/A 86.0 81.0 83.0 77.3

Student Learning 

St. Albert Public Schools Alberta

Results (Percentage) Results (Percentage)

2020-21 2020-21

Students who agree that the language arts they are learning at school is useful to them. 76.0 81.0

Students who agree that the mathematics they are learning at school is useful to them. 67.0 75.0

Parents who agree that the literacy skills their child is learning at school are useful. 91.0 92.0

Parents who agree that the numeracy skills their child is learning at school are useful. 89.0 92.0

Teachers who agree that the literacy skills students are learning at their school are useful. 96.0 97.0

Teachers who agree that the numeracy skills students are learning at their school are useful. 96.0 96.0

Provincial Examinations

Provincial Achievement Tests 
Results (Overall %)

2017 2018 2019 2020 2021

Students in Grades 6, 9 and 12 who achieved the acceptable 
standard in English Language Arts  
(overall cohort results).

Grade 6 94.0 94.1 92.5 N/A N/A

Grade 9 86.7 85.3 88.2 N/A N/A

English 30-1 90.6 92.9 91.1 N/A N/A

English 30-2 90.8 92.4 88.4 N/A N/A

Students in Grades 6, 9 and 12 who achieved the standard of 
excellence in English Language Arts  
(overall cohort results).

Grade 6 30.9 26.2 23.3 N/A N/A

Grade 9 28.1 18.8 22.7 N/A N/A

English 30-1 15.2 19.1 12.6 N/A N/A

English 30-2 12.3 21.1 10.5 N/A N/A

Students in Grades 6, 9 and 12 who achieved the acceptable 
standard in French Language Arts  
(overall cohort results).

Grade 6 94.2 88.5 90.2 N/A N/A

Grade 9 93.1 86.4 86.3 N/A N/A

French 30-1 98.5 95.2 94.5 N/A N/A

Students in Grades 6, 9 and 12 who achieved the standard of 
excellence in French Language Arts  
(overall cohort results).

Grade 6 17.3 11.5 18.7 N/A N/A

Grade 9 19.5 20.4 12.6 N/A N/A

French 30-1 9.4 11.0 10.5 N/A N/A

Diploma Examinations

Students who achieved the acceptable standard in Mathematics 
(overall results).

Grade 6 85.5 89.8 82.7 N/A N/A

Grade 9 80.0 67.8 72.8 N/A N/A

Math 30-1 72.6 68.1 67.0 N/A N/A

Math 30-2 79.9 72.6 78.0 N/A N/A

Students who achieved the standard of excellence in 
Mathematics (overall results).

Grade 6 20.2 22.7 18.5 N/A N/A

Grade 9 28.8 14.0 23.2 N/A N/A

Math 30-1 30.0 20.8 25.5 N/A N/A

Math 30-2 12.7 12.7 16.6 N/A N/A
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Reporting on our Progress 

Literacy 

Our Literacy Coordinator continued to focus on enhancing 
elbow-to-elbow work with teachers. Opportunities for follow-
up coaching conversations and encouraging further dialogue 
are key to successful elbow-to-elbow work. Specifically, in the 
2020-21 school year, our coordinator:

• visited Keenooshayo Elementary School on a weekly 
basis to support and build teacher capacity in small-group 
reading instruction, shared reading and word study;

• supported and collaborated with online teachers to 
determine ways to support literacy instruction and 
assessment in an online learning environment; 

• provided information and support to preschool teachers on 
the implementation of Jolly Phonics;

• continued working with Sir Alexander Mackenzie staff as 
they navigate their way through Lucy Calkins work, Units 
of Study in Writing. This support has been given through 
whole-staff presentations as well as modelling lessons in 
individual classrooms; and

• provided shoulder-to-shoulder support to teachers newer to 
the profession/division with a focus on whole-class writing 
(freewrite) instruction, small-group reading instruction and 
ways to provide targeted individualized instruction. 

Our Literacy Coordinator also continues to provide a variety 
of professional learning opportunities to our staff. Specifically, 
during the 2020-21 school year, our coordinator:

• provided school-wide professional learning sessions on 
the components of a comprehensive literacy approach, 
specifically with small-group reading and writing instruction 
as a universal support; and

• provided monthly professional learning sessions available 
to all division teachers (and educational assistants where 
applicable) based on teacher need in the area of literacy 
-  Fountas and Pinnell Benchmarking, Phonics Instruction, 
Word Study, Freewrites and Using Data to Plan for 
Instruction.

Our Speech Language Pathologists (SLP) support focused 
on literacy development for our early learners. The support 
included one-on-one and small-group practice with 
students with speech and/or language delays. Professional 
development was also a key support - offering learning 
opportunities in the hierarchy of speech sound development, 
common error patterns, classroom-based strategies and when 
to call the SLP. 

Numeracy

We continued to provide numeracy supports as part of the 
Curricular Services department; however, it is important to 
note that our Numeracy/Educational Technology Coordinator 
position was reduced from a 1.0 to a 0.5 position. Our 
Numeracy Coordinator continued to focus on enhancing 
elbow-to-elbow work with teachers. Opportunities for follow-
up coaching conversations and encouraging further dialogue 
are key to successful elbow-to-elbow work. 

Specifically, in the 2020-21 school year, our coordinator:

• offered professional sessions supporting numeracy 
development in mathematics and across the curriculum. 
Sessions offered included Introduction to Guided Math, 
Making Meaning from Graphs in Mathematics and across 
the Curriculum and First Steps in Building a Thinking 
Mathematics Classroom; and

• supported the implementation of Financial Literacy lessons 
in Career and Life Management (CALM) classes offered 
through the Enriched Academy. Lesson topics included 
Money Myths, Budgeting, Making Money, Saving and 
Investing Money and Understanding credit (credit cards, 
credit scores, student loans).

French Immersion 

Support for French Immersion programming is a key 
component of the work of the Curricular Services department 
as enrollment in French Immersion represents over 20% of 
our total enrollment. There were concerns that we may see a 
significant decrease in French Immersion enrollment resulting 
from the pandemic but those concerns did not come to fruition 
in 2020-21. Comparing 2019-20 and 2020-21 French 
Immersion enrollment, we experienced a 1.6% decrease 
in enrollment with the majority of attrition at the junior and 
senior high grades. We will continue to closely monitor French 
Immersion enrollment over the coming years. 

Offering a robust online French Immersion program provided 
high-quality learning opportunities for families who did not 
wish to return to in-person classes this year. Furthermore, our 
schools which offer French Immersion continue to implement 
differentiated strategies to support language proficiency, thus 
reassuring families that their children will continue to grow in 
their language development despite learning disruptions due 
to COVID-19. 
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Our French Immersion Coordinator plays a leadership role 
in our French Immersion programming. During the 2020-21 
school year, our coordinator:

• supported high schools as teachers shifted their instruction 
to the quarter system;

• continued to support teachers in their reflections of the 
effectiveness of instructional practices, including supporting 
the use of strategies such as chunking new material, 
varying assessments, reviewing new material in effective 
and innovative ways; 

• provided focused staff learning on oral language 
development, specifically in relation to productive 
language – expression, verbal production and verbal 
interaction; 

• coordinated the support of student learning through 
interactions with L1 speakers through the Government of 
Canada Odyssée program;

• hosted French language sessions for 2020 spring 
graduates to bridge their learning from pre-covid to 
Diplôme d’études en langue française (DELF) B2 success;

• coordinated division-based DELF testing for spring 2020 
graduates in November 2020;

• coordinated division-based DELF testing for spring 2021 
graduates;

• collaborated with other French Immersion programs 
throughout the province to work on creating virtual cultural 
events designed for both in-person and online students;

• established, through Metropolitan Edmonton Regional 
French Immersion Programs (MERFIP), Edmonton and area 
collaboration teams for online French Immersion teachers; 
and

• led a four-part DELF series for teachers and support staff 
intent on attempting DELF / DALF levels in spring 2021.

Diagnostics and Benchmarking 

Benchmarking systems in literacy allow teachers to determine 
student’s independent and instructional reading levels. 
Through the benchmarking process, teachers observe student 
reading behaviors one-on-one and engage in comprehension 
conversations that go beyond retelling. Teachers can then 
use individual and collated student data to make informed 
decisions that connect assessment to instruction. Our schools 
continue to use Fountas and Pinnell benchmarking in English 
and GB+ in Benchmarking in French. A key role of the French 
Immersion and Literacy Coordinators is to support teachers in 
the use of these benchmarking systems. Over the last couple 
of years, the support had shifted from using the benchmarking 
tools themselves to the use of the information gleaned from the 
benchmarking process to inform instruction. 

In terms of numeracy, our schools use a number of tools as 
screeners and diagnostics including our internally-created 
mathematics screening tool, First Steps in Mathematics, 
and Math Running Records. The use of these tools allows 
teachers to know very precisely where students are in their 
understanding of basic math facts and then plan for the next 
steps toward comprehensive fluency.

Screening, diagnostics and other forms of formative 
assessment provides critical information so teachers can plan 
for meaningful, differentiated small-group lessons. Leading 
indicators of student learning are a valuable tool in supporting 
student growth. 
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Reflections on Performance Indicators

Student Surveys 

Student surveys consist of provincial Assurance Framework 
questions that align with outcome three. The questions 
related to literacy are new for the 2020-21 school year 
as they are part of revised survey questions with the 
Assurance Framework. Although it is not possible to draw 
any conclusions from one year of data, the comparison of 
our division results with the provincial results on the questions 
pertaining to whether students agree language arts and 
mathematics are useful to them suggests that our work in 
student engagement, high yield instructional strategies and 
assessments practices will be of benefit. 

Using evidence to assess progress

Provincial examinations, including English and Mathematics 
Provincial Achievement Tests (PATs) and Diploma 
Examinations, are typically the primary indicators used to 
report progress for this outcome. Due to the  
COVID-19 pandemic, these indicators are not available 
for the 2019-20 or 2020-21 school years. It is important 
to note, however, our schools also use robust systems of 
leading indicators that look forward to future outcomes 
and events. Specifically, our schools use the Fountas and 
Pinnell benchmarking system. Teachers determine students’ 
independent and instructional reading levels using the 
Fountas & Pinnell Benchmark Assessment Systems. During the 

benchmarking process, teachers are able to observe student 
reading behaviors one-on-one, engage in comprehension 
conversations that go beyond retelling, and make informed 
decisions that connect assessment to instruction. In our 
French Immersion schools, all elementary schools use GB+, 
a diagnostic reading tool that provides insight into a child’s 
ability to read in French with comprehension and accuracy. 
GB+ shares specific information about a student’s strengths 
and difficulties in reading and provides information about the 
following: 

• which reading strategies a student is using or not using; 

• a student’s ability to read for meaning; a student’s ability to 
self monitor;

• a student’s knowledge of print conventions; 

• a student’s rate of learning; and

• a student’s level of independence. Schools also use a 
variety of screener and diagnostic tools to assess learning 
in mathematics. 

In addition, teachers collect an array of evidence to evaluate 
students’ achievement of essential learning outcomes. Our 
teachers have adequate information to determine students’ 
growth and overall achievement. 

Outcome 3 aligns with Alberta Education Domain - Student 
Growth and Achievement. 
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Outcome 4
Students are resilient and have the skills to succeed when faced with 
opportunities and challenges

• Continue to build a common understanding and definition 
of resiliency.

Resiliency is defined as the demonstration of positive 
adaptation of children and youth despite challenges, 
obstacles or areas of risk that they may encounter in their 
social contexts and living circumstances: feel appreciated 
and valued for their individual gifts and strengths, have 
an understanding of how to set realistic expectations 
for themselves and others, possess positive problem-
solving skills, apply productive coping strategies when 
they encounter areas of challenge or vulnerability, 
seek assistance from others when support is deemed 
necessary, experience positive support and interactions 
from peers and adults.  
- Pan Canadian Joint Consortium on School Health

• Continue to implement the Mental Health Literacy 
approach.

• Continue with the student voice iLEAD project.

• Offer professional learning in programming that promotes 
social emotional learning.

• Provide parent sessions that support building resiliency.

• Reflect upon current character education practices and their 
ability to meet the intended student outcomes.

• Empower students to seek community options and supports 
to enhance and foster their own resiliency. For example, 
BAM, Youth Council, Student Conference, The Collective, 
volunteer opportunities, community sport groups,  
40 Assets, etc.

• Build an awareness of research-based methods to build 
resiliency.

• Assess site-based counselling needs as student enrollment 
increases.

• Provide and/or support professional development for staff 
that focuses on fostering resiliency and how to support 
at-risk students.

• Develop a proactive approach that helps students, staff and 
parents understand digital citizenship including the impact 
of social media on resiliency and mental health.

• Strengthen students’ and families’ understanding of the 
relationship between physical health and resiliency.

• Increase focus on connection and positive coping as we 
navigate the COVID-19 pandemic.

Strategies
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Key Performance Indicators

Survey

Questions
Results (%)

2018-19 2019-20 2020-21

Students

Students who agree that when they make a mistake, they try again. 91.2 90.2 90.7

Students who agree they know at least one adult in their school who they could go to for help. 89.5 88.4 89.1

Students who agree their school has helped them develop resiliency (not giving up). 71.3 68.5 69.3

Students who agree that in their school, they can get the support they need for their mental health. 78.6 74.0 75.1

Students who agree that in their school, they can get the support they need for their physical health. 84.2 81.7 82.5

Students who agree that their school encourages them to be physically active. 90.1 89.6 89.7

Students who agree that their school encourages them to make healthy food choices. 68.9 69.3 69.9

High School Completion Rate

St. Albert School Alberta

Results (%) Results (%)

2016 2017 2018 2019 2020 2016 2017 2018 2019 2020

Drop Out Rate 2.1 1.6 2.0 1.4 1.3 3.0 2.3 2.6 2.7 2.6

High School Completion Rate

3 Year Completion 82.7 77.5 82.6 86.2 82.0 78.0 78.0 79.1 79.7 83.4

5 Year Completion 87.3 85.0 88.8 86.1 90.5 83.2 83.4 84.8 84.9 86.2
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Reporting on our Progress 

Student Services 

Student Services plays a key role in supporting resiliency 
and mental health of our students. The Student Services staff 
have shifted some processes and structures in order to be 
responsive to the pandemic challenges. Key highlights include: 

• The introduction of biweekly elementary and junior high 
school counsellor meetings to provide opportunities for 
open-ended question and answers  and collegial support.

• The introduction of monthly high school counsellor meetings 
to discuss student issues as well as challenges associated 
with quarter transitions.

• Our Health Recovery Facilitator provided ongoing supports 
to families in crisis as they navigated the mental health 
system. 

• Our psychologists from the Inclusive Learning Team (ILT) 
provided professional learning related to stress and self-
care during the pandemic. 

• Our division-funded addictions counsellor continued to 
provide support to junior and senior high students. 

• The Director, Student Services had multiple conversations 
with St. Albert Mental Health management staff to improve 
student access to mental health supports. 

• Informal and formal wraparound continued. Informal 
wraparounds have been more common over the school 
year as in-person meetings were restricted due to the 
public health measures. Three formal wraparounds were 
held over the 2020-21 school year.

• Over the 2020-21 school year, five Violent Threat Risk 
Assessments (VTRA) were completed within Stage 1 of the 
protocol. These assessments resulted in our schools being 
safe and allowing students and families who required 
immediate interventions and supports accessing what they 
needed by our community partners. This is a valuable 
prevention tool.

• Counsellors participated in suicide awareness and 
prevention learning with Mr. Andrew Baxter, Mental 
Health Literacy Lead, Alberta Health Services.

Working with Community Partners 

Supporting resilience requires a community. The St. Albert 
Public School Division has a long history of working closely 
with community partners to discuss common goals and 
coordinate initiatives. The Student Services team continued 
to represent our division at the city of St. Albert’s regional 
committee on mental wellness. 

In 2020-21, funding previously provided to the Regional 
Collaborative Service Delivery approach was allocated 
directly to school divisions. Under this model, St. Albert Public 
Schools funded a 0.8 clinic mental health therapist employed 
through Alberta Health Services. As with any new partnership 
arrangement, over the course of 2020-21, there have been 
some service concerns and follow-up discussions about the 
need for quick access for St. Albert Public Schools’ students. 
We are confident that access to services will improve for the 
2021-2022 school year. 

Supporting Resilience in Schools 

St. Albert Public Schools thrives in using a strength-based 
approach in welcoming, caring, safe, respectful and inclusive 
learning environments as the foundation for positive mental 
health and resilience. Students develop resiliency when they 
feel appreciated and valued for their individual gifts and 
strengths. Our schools promote student engagement and 
a sense of belonging through relationship and classroom 
instruction. There is no doubt that the inability to offer 
extracurricular activities has negatively impacted students and 
staff during the 2020-21 school year and everyone is looking 
forward to the return of these valuable activities. 

St. Albert Public Schools uses a Response to Intervention (RTI) 
framework to support resiliency and mental health. 

• From a universal support perspective, schools are 
intentional in supporting social emotional learning (SEL) 
as research evidence suggests that SEL, particularly at 
the elementary level, is effective in building mental health 
literacy and resiliency. School staff use various resources/
programs as universal strategies when they implement 
a school-wide approach to resiliency and as a targeted 
strategy when counsellors and staff offer small-group 
sessions for students. 
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• In terms of targeted supports, school counselling staff levels 
were maintained at over 15 full-time equivalencies for 
the 2020-21 school year despite changes to the funding 
model. 

• In 2020-21, the division also supported a 1.0 addictions 
counsellor, a 0.8 mental health therapist and supplemented 
the City of St. Albert’s Family School Liaison program. 

• Our division continued to partner with community 
resources to offer more intensive, individualized supports 
to approximately 2-7% of students with more significant 
mental health problems or mental illness. Often these needs 
are such that a referral to one of our community partners 
or mental health clinic is required. Students and their 
families then access clinical interventions at a healthcare 
or community facility, or in private space within the school 
setting.

In the spring of 2021, we began discussions with Athabasca 
University about the possibility of a St. Albert Public Schools’ 
cohort enrolling in their Masters of Counselling Psychology 
program. This counselling cohorting initiative will be available 
for teachers who are currently in a student support role and 
wish to enhance their credentials as well as teachers who wish 
to explore the counselling field as a future career. 

Mental Health Literacy 

For the mental health literacy initiative, we paused our formal 
implementation plan and focused on a few key aspects 
of the mental health literacy model. In the fall of 2020, 
Student Services developed lessons to support wellness 
and connection and we continue to support informal 
implementation of mental health literacy concepts. The 
implementation committee participated in a professional 
learning session focused on overcoming implementation 
challenges brought on by the pandemic and then met in 
February 2021 to discuss a relaunch approach for the 2021-
2022 school year.

My Voice My Future Student Conference

Based on feedback from the iLEAD Student Team, we did 
not plan a My Voice My Future conference for the 2020-21 
school year. The student leadership team did not feel that an 
online format would meet the goals of the student conference. 

Reflections of Performance Indicators 

Student surveys for outcome four consist of local questions that 
were introduced in the spring of 2019. Over 89% of students 
reported they have at least one adult they can go to for help. 
As we move forward with the implementation of counselling 
cohort, mental health literacy and are more purposeful in our 
work, we are optimistic that the results related to resiliency 
and support for mental health will improve. Our indicator of 
resilience has remained steady over the last three years and 
this speaks to the social-emotional strength of our students as 
they coped with many impacts of the pandemic. As we move 
forward, our continued focus on relationships and connection 
as well as the time and space to reflect on the last two years, 
will hopefully bring to light the inherent strength of the human 
spirit and our remarkable capacity to cope. That being said, 
we also need to create safe spaces so that our students know 
that there are real impacts of this pandemic and we will 
continue to experiences stress responses and delayed stress 
responses - however, in supportive communities we can work 
through our challenges together. 

In relation to our division’s results related to nutrition, the first 
three years of results indicate we need to focus on supporting 
healthy food choices at the junior and senior high levels as 
the percentage of students agreeing decreases 15% from 
elementary to junior and senior high school levels. 

Dropout rates and high school completion rates show positive 
longer-term outcomes for our students as our dropout rate 
is consistently below the province and our high school 
completion rates are generally above the province. We are 
proud of our students’ achievements as they complete their 
secondary school experience. We saw a small decrease in 
our three-year high school completion rate which is currently 
undergoing further study. 

Outcome 4 aligns with Alberta Education Domain: Student 
Growth and Achievement.
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Outcome 5
Staff excellence, wellness and resiliency are supported through culture, 
collaboration and professional learning

Strategies

• Promote an understanding of resiliency.

• Continue to support new teachers through the two-year Mentorship Program.

• Continue to provide professional learning for school and division leaders through Leading for Learning and IDEA sessions.

• Continue to support professional learning opportunities for staff.

• Offer more opportunities to share best practices among staff – both site based and across the division which may include 
opportunities for embedded professional collaboration in work schedules.

• Create more opportunities for school communities to collaborate, share and support initiatives.

• Identify, support and create school and division initiatives designed to enhance morale and staff wellness.

• Continue conversations about and support for the new quality practice standards.

• Continue the rollout of, and support for, the implementation of the new provincial curriculum. 

• Develop a formal leadership program that supports current and aspiring leaders (on hold for 2020-21).

• Increase focus on, and monitoring of, staff wellness during the COVID-19 pandemic. 
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Key Performance Indicators

Survey

Questions
Results (%)

2016-17 2017-18 2018-19 2019-20 2020-21

Staff

Staff who are satisfied with professional learning opportunities that are supported by the 
division. 90.0 90.0 91.0 87.7 89.2

Staff who are satisfied that they have the support necessary to be effective and successful 
in my job. 93.0 92.0 88.0 90.4 88.8

Staff who are satisfied with the opportunities to collaborate with colleagues. 84.0 83.0 78.0 82.1 83.1

Staff who are satisfied that the professional growth plan process helps me improve my 
skills. 81.0 85.0 81.0 84.3 81.6

Staff who are satisfied with the technology support and training that is supported by the 
division. 86.0 89.0 86.0 84.7 88.9

Staff satisfied with the opportunities to learn about First Nations, Métis and Inuit 
worldviews, histories and cultures. N/A 91.0 88.5 86.2 82.9

Staff who are satisfied with the opportunities to assume leadership roles. 90.5 89.1 82.8 84.7 82.2

35



Reporting on our Progress: Key accomplishments for the 2020-21 school year 

Supporting Staff Wellness 

Gratitude is foundational to St. Albert Public Schools’ culture. 
Over the course of the 2020-21 school year, the Board of 
Trustees and senior administration expressed their collective 
gratitude through small symbolic actions during this very 
challenging year. Expressions of gratitude included:

• welcome back treat bag that served as a “replacement” for 
the welcome back barbeque; 

• popcorn with a message of gratitude from the Board of 
Trustees;

• various chocolate bars with messages of hope and 
gratitude; and

• lemonade with a message of gratitude for “making 
lemonade out of lemons”. 

There was also a focus on the importance of laughter and 
hope. In the fall of 2021, Superintendent Sumners issued a 
dance challenge and nine schools/division sites submitted 
their best moves to the classic, September, by Earth, Wind and 
Fire. In early 2021, we asked staff and students to write their 
messages of hope for 2021. Messages were compiled into a 
video message which can be seen here.

Mentorship 

Positive relationships, as well as a sense of belonging and 
appreciation, contribute to staff health and wellness. Our 
Mentorship Program is our beginning teachers’ introduction 
to our division and the program is symbolic of the value we 
place on connection and support. The COVID-19 pandemic 
and the associated public health restrictions and pressures 
changed how we supported new teachers in the 2020-21 
school year. Gathering teachers from multiple schools and 
providing substitute coverage were both challenges that 
we experienced over the course of the school year. New 
teachers (approximately eight over the course of the year) 
were provided targeted support after school and some 
limited professional development specific to their roles during 
the school day. For example, two new high school English 
teachers came together for a day of learning and planning 
with an instructional coach from outside the division. 

Collaboration

St. Albert Public Schools is committed to providing 
opportunities for teachers to collaborate with one another. 
Our staff satisfaction results and current educational research 
point to the high value teachers draw from working together. 
In addition to promoting trust and belonging, collaboration 
also creates space to reflect on practice and to facilitate 
action on collective pedagogical initiatives. In 2020-21, 
the majority of collaboration occurred more informally 
within and between sites. The pandemic, the pivots to online 
teaching and the common scope and sequence contributed 
to increased collaboration among teachers. The Curricular 
Services department provided opportunities for just-in-time 
collaboration for teachers over the course of the school year. 
Walking Together leads came together for an afternoon of 
learning about Inuit Culture in February 2020. Curricular 
Services plans to bring together groups of teachers to provide 
feedback on the draft Kindergarten-Grade 6 curricula prior to 
the end of June 2021. 

Staff Recognition 

The Welcome Back Barbeque, Long Service Awards and 
Certificates of Recognition are division events that encapsulate 
the caring culture in our division and all had to be re-visioned 
this year. The Welcome Back Barbeque typically takes place 
annually on the second operational day of the school year. 
It is an informal event that symbolizes the values of caring, 
belonging and relationships. We could not gather in August 
2020 so individual treat bags were sent to all employees. 

The Long Service Awards presentations recognize the 
contributions of staff who have worked for this division for 
five or more years. The event was postponed with the hopes 
that we may be able to gather in May 2021 but pandemic 
conditions continued to preclude large gatherings so a virtual 
ceremony was held at each division site during staff meetings 
in May. 

Finally, our Board of Trustees typically recognizes three to 
four employees and/or community members for extraordinary 
service to our division by awarding a Certificate of 
Recognition. In 2020-21, our Board recognized the following 
recipients for their contributions to St. Albert Public Schools:

• Doug Webster, community member;

• LeeAnn Kalen, CUPE Local 1099 president;

• Kevin Jones, principal of Lois E. Hole School; and 

• Les Kirchner, principal of Joseph M. Demko School
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Teacher Growth, Supervision and Evaluation 

The Superintendent team, principals and teachers work 
together to implement our provincial and local policies to 
ensure that all teachers’ and leaders’ practices are consistent 
with the Teaching and Leadership Quality Standards. There 
is a robust support and evaluation process in place for new 
teachers and new leaders. All teachers develop an annual 
professional growth plans which includes one on one meetings 
with their principals. The Superintendents team have a series 
on one-on-one with principals to review their individual 
growth plans, school plans and results and human resources 
matters. Effective supervision and evaluation is an integral part 
of the culture of St. Albert Public Schools.

Supporting Leadership 

The work of instructional leaders is to ensure that every student 
receives the highest-quality instruction each day. Doing so 
requires that instructional leaders lead for the improvement 
of the quality of teaching and for the improvement of 
student learning. St. Albert Public Schools is very proactive 
in addressing the issues of leadership development and 
succession planning. 

• The Administrators’ Mentorship Program continues to 
flourish. Flexibility in pairing of principals and assistant 
principals, coupled with the opportunity for individuals, 
pairs and small groups to develop growth plans designed 
to meet their own specific professional needs have resulted 
in a program that is highly effective. In 2020-21, we did 
not have any principal changes but two assistant principals 
transferred to new schools and five individuals started in 
their role of assistant principal. 

• Our division offers a “Leading for Learning” model 
that places the school administrators at the centre of 
instructional leadership and surrounds them with the 
support of division services and senior administration. 
During the 2020-21 school year, senior administration met 
with school principals on a weekly basis. The frequency of 
the meetings allowed division and school leaders to share 
information promptly, to respond to any emergent issues/
concerns and as well as to proactively identify matters 
for additional conversation and discussion. In addition to 
weekly meetings, the division leadership team embarked 
on highly-valued collaborative learning with Amarjeet Sohi 
and Tina Faiz. The sessions, Compassionate and Inclusive 
Leadership: Anti-Racism Capacity Building, were engaging 
opportunities to learn about unconscious bias and structural 
racism. The Board of Trustees also engaged in anti-racism 
capacity building sessions in May/June 2021. 

Reflections on Survey Results 

Healthy school communities necessitate a focus on the health 
and wellness of both students and staff. St. Albert Public 
Schools values their employees and this is evident in our 
division culture. In 2020-21, 474 staff responded to the 
local survey. This is a reduction from previous years. It was 
reassuring to see a modest increase in the percentage of 
staff satisfied with opportunities to collaborative as well as 
technology-related professional learning opportunities. There 
was a decrease in satisfaction in relation to the opportunities 
to learn about First Nations, Métis and Inuit worldviews, 
histories and cultures as there were significantly less formal 
division-wide learning opportunities in this area.

The annual staff satisfaction survey results as well as 
anecdotal feedback indicate that staff appreciate the 
caring organizational culture in our division. As part of 
our commitment to improvement, we continue to have 
conversations and reflect on opportunities for staff to 
collaborate within their schools, across schools and outside 
the division. As we move forward in the context of fiscal 
restraint, we will have to think creatively about opportunities to 
collaborate.

Outcome 5 aligns with Alberta Education Domain – Teaching 
and Leading.
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Outcome 6
Division growth is supported and managed by governance,  
public engagement and partnerships

Strategies

• Continue to engage parents and community members through school councils and stakeholder engagement. 

• Continue to work with the Alberta Government, the municipal government and other partners to find solutions to accommodate 
our growing student population.

• Continue to work closely with Alberta Health Services to ensure our students and families have access to services required.

• Continue to proactively manage current and future facility and modular maintenance needs. 

• Work to maintain St. Albert Public Schools’ current small community feel and culture through division office, site-specific and 
community initiatives.

• Review communication processes in relation to their effectiveness to reach a broad audience.

• Continue to inform community members of Transition 10,000 plans and decisions. 

• Implement proactive hiring strategies for specialty teachers. 

• Continue to seek support and direction from the Lesbian, Gay, Bisexual, Transgendered and Queer (LGBTQ+) community in 
support of inclusive learning environments.

• Continue to collaborate with the Royal Canadian Mounted Police (RCMP) in community partnerships.

• Work with community partners to implement the Violent Threat Risk Assessment (VTRA) protocol. 

• Strengthen partnerships with community partners in relation to alcohol and drug awareness, including the potential impacts of 
the legalization of marijuana and the rising popularity of vaping.

• Create and maintain a strong positive relationship with our First Nations, Métis and Inuit communities, particularly at the local 
school level.

• Advocate to all levels of government on educational issues and trends by participating in activities such as the curriculum 
development and implementation. 

• Build relationships to create greater opportunities for work experience with businesses within our community.

• Create partnerships to support healthy lifestyle choices and nutritional awareness for our students.

• Continue to partner with organizations that provide opportunities for global citizenship - UNESCO, Change for Africa.
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Key Performance Indicators

Survey

Questions
Results (%)

2016-17 2017-18 2018-19 2019-20 2020-21

Students

Students who are satisfied with the overall quality of teaching at their school. 94.3 94.0 92.7 94.0 920.

Students who are satisfied with the variety of courses at their school. 92.0 92.5 90.5 90.5 84.5

Students who are satisfied with the opportunity for students to receive a broad program of 
studies including fine arts, career, technology, and health and physical education. 84.1 78.7 75.5 76.2 72.0

Parents

Parents who are satisfied with the quality of education their child is 
receiving. Satisfied 90.9 93.0 89.6 93.1 92.7

Parents who are satisfied with the choice of courses and programs 
available in their school. Satisfied 91.6 93.8 91.7 92.9 92.9

Parents who are satisfied that leadership at the school level effectively 
supports and facilitates teaching and learning. Satisfied 82.8 83.8 84.9 87.4 86.1

Parents who are satisfied that leadership at the division level 
effectively supports and facilitates teaching and learning.

Satisfied 56.5 59.9 55.1 66.0 66.8

Unsatisfied 6.1 5.4 8.4 6.3 7.1

Don’t Know 37.4 34.7 36.5 27.7 26.1

Parents who are satisfied that St. Albert Public Schools uses its 
financial resources to best meet the learning needs of students.

Satisfied 58.7 62.4 59.3 65.9 68.0

Unsatisfied 9.2 7.5 9.8 9.3 6.9

Don’t Know 32.1 30.1 30.9 24.8 25.1

Parents who are satisfied that there are opportunities for them to have 
meaningful input into decisions that affect their child’s education.

Satisfied 73.8 73.3 71.3 73.5 73.2

Unsatisfied 11.8 11.4 14.4 11.8 9.4

Don’t Know 14.4 15.3 14.3 14.7 17.5

Parents who are satisfied with the St. Albert Public School Board’s 
policies, priorities and processes.

Satisfied 62.6 62.9 64.2 67.9 72.8

Unsatisfied 6.3 6.2 6.3 7.5 5.8

Don’t Know 31.1 30.9 29.5 24.6 21.4

Parents who are satisfied that their input is considered, respected and 
valued by the St. Albert Public School Board.

Satisfied 57.8 56.6 54.5 59.5 63.5

Unsatisfied 7.0 7.9 9.3 3.3 6.6

Don’t Know 35.2 35.5 36.2 37.2 29.9
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Questions
Results (%)

2016-17 2017-18 2018-19 2019-20 2020-21

Staff

Staff who are satisfied with the quality of education that students are 
receiving in school. Satisfied 96.0 96.6 95.5 95.3 94.8

Staff who are satisfied with the choice of courses and programs 
available for students in the school division. Satisfied 95.7 97.6 95.0 95.4 93.0

Sstaff who are satisfied that leadership at the school level effectively 
supports and facilitates teaching and learning. Satisfied 92.6 90.5 85.9 93.1 89.9

Staff who are satisfied that leadership at the division level effectively 
supports and facilitates teaching and learning. Satisfied 90.9 89.7 86.0 89.7 90.5

Staff who are satisfied that St. Albert Public Schools uses its financial 
resources to best meet the learning needs of students. 

Satisfied 80.7 79.1 73.3 78.1 80.8

Unsatisfied 7.0 6.6 9.7 7.8 6.8

Don’t Know 12.3 14.3 17 14.1 12.3

Staff who are satisfied with the St. Albert Public School Board’s 
policies, priorities and processes.

Satisfied 85.1 82.5 78.9 81.5 85.2

Unsatisfied 4.3 3.9 6.2 5.7 4.2

Don’t Know 10.6 13.6 14.9 12.8 10.6

Staff who are satisfied that their input is considered, respected and 
valued by the St. Albert Public School Board. 

Satisfied 81.8 88.4 74.2 77.3 78.1

Unsatisfied 6.5 10 10.4 6.5 6.4

Don’t Know 11.7 1.6 15.4 16.2 15.5

Education Quality Measure 

St. Albert Public Schools Alberta

Results (%) Results (%)

2017 2018 2019 2020 2021 2017 2018 2019 2020 2021

Teachers, parents and students satisfied 
with the overall quality of basic 
education.

91.3 89.8 88.7 89.6 87.7 90.1 90.0 90.2 90.3 89.6

Parents satisfied with the overall quality 
of basic education. 88.9 86.7 85.2 88.2 83.4 86.4 86.0 86.4 86.7 86.7

Students satisfied with the overall quality 
of basic education. 87.7 86.7 85.4 84.0 83.1 88.1 88.2 88.1 87.8 86.3

Teachers satisfied with the overall quality 
of basic education.

97.2 96.2 95.6 96.6 96.6 95.9 95.8 96.1 96.4 95.7

Parent Involvement Measure

Teachers and parents satisfied with 
parental involvement in decisions about 
their child's education.

81.7 79.5 78.1 78.8 74.9 81.2 81.2 81.3 81.8 79.5

Parents satisfied with parental 
involvement in decisions about their 
child’s education.

72.8 68.0 68.4 68.1 62.7 73.9 73.4 73.6 73.9 72.2

Teachers satisfied with parental 
involvement in decisions about their 
child’s education.

90.6 91.0 87.9 89.5 87.2 88.5 88.9 89.0 89.6 86.8

Provincial Assurance Framework - Required Measures 
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Reporting on our Progress

Local Governance 

Local governance is both a hallmark of public education in 
Alberta and a key to our success as an education system. 
Communities, and the schools that serve them, are unique. 
They have unique strengths, needs and cultures. Our locally-
elected Board of Trustees is in the best position to make 
decisions because they understand the local context in all 
its complexities. Whether it is setting the strategic direction, 
approving budget allocation models, approving and then 
advocating for capital investments, or setting fees, the Board 
of Trustees connects the local dynamics with provincial 
directions in a nuanced and thoughtful manner. Our Board 
of Trustees uses a strategic planning process that identifies 
board priorities and strategies that are reviewed on an annual 
basis. In August 2020, the board reviewed and revised their 
priorities to include:

• support safety and wellness for our students and staff; 

• support engagement with our families and community; 

• adapt to growth and change; and, 

• explore the implications of choice in education.

In support of these priority areas, key strategies to support 
the priorities are developed on an annual basis. Significant 
accomplishments for the 2020-21 school year include 
adapting Certificate of Recognition and Long Service events, 
focused board messaging on the importance of staff wellness, 
continuation of the advocacy standing committee, a nimble 
and thoughtful governance response to the COVID-19 
situation, and the production of infographics that informs the 
public on key educational issues (e.g. Program Unit Funding, 
the Weighted Moving Average).

Advocacy at the Provincial and Municipal Levels 

The 2020-21 school year has been a very active one 
for board advocacy. At the provincial level, the board’s 
advocacy efforts focused on three main areas:

• COVID-19 response; 

• impacts of the new funding framework; and

• draft Kindergarten to Grade 6 curriculum.

In terms of the COVID-19 response, the board availed 
every opportunity to speak to the Minister of Education on 
all matters pertaining to the safety of students and staff. In 
addition, the board wrote an advocacy letter to the Ministry of 
Health and the Office of the Premier requesting: 

• dedicated funding to support contact tracing in schools;

• coverage of the cost of rapid testing for our school division 
staff; and

• Albertan access to the Government of Canada COVID 
Alert application. 

The board was also persistent in its advocacy for priority 
vaccination of school staff. In addition to letter writing, the 
board brought staff vaccination to the attention of the ministers 
of Health and Education as well as local Members of the 
Legislative Assembly. 

The board has also been active in relation to the funding 
framework introduced for the 2020-21 school year and to 
specific funding issues related to the pandemic. Specifically, 
the board:

• addressed the short and longer-term impacts of the 
weighted moving average funding mechanism with the 
Minister of Education; 

• requested the continuation of adequate and predictable 
Infrastructure Maintenance and Renewal (lMR) funding 
that is a funding mechanism that capitalizes on local 
knowledge, planning and expertise;

• requested the use of additional reserves to cover the costs 
related to the division operations during the COVID-19 
pandemic (e.g. personal protective equipment (PPE) costs, 
substitute costs, costs of providing online schooling);  

• requested a reinstatement of the 2019-20 qualifying 
criteria and funding level for Program Unit Funding (PUF) 
as effective early intervention has a significant impact on 
children’s abilities to learn new skills and increases their 
success in school and life; and 

• requested hold harmless funding for the 2021-22 school 
year based on the impact of the COVID-19 pandemic on 
school division enrollment. 

In addition to advocacy at the provincial level, the board 
also took steps to ensure that our community understood the 
impacts of the funding mechanism changes releasing “Have 
you heard?” information sheets. The information sheets 
provide key messages and facts about the weighted moving 
average and be accessed here.

There were also developments in relation to curriculum 
development during the 2020-21 school year. In December 
2020, Alberta Education released The Guiding Framework 
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for the Design and Development of Kindergarten to Grade 
12 Provincial Curriculum and in March 2021, the Ministry 
released the draft Kindergarten to Grade 6 curricula. 
The division identified several concerns with the Guiding 
Framework resulting in the Board of Trustees submitting a letter 
to the Ministry of Education outlining our concerns ahead of 
the release of curricula documents. Specifically, the advocacy 
letter outlined several concerns: 

• a highly prescriptive scope and sequence within each 
subject and grade;

• an emphasis on rote learning and memorization;

• a lack of recognition how knowledge and skills work 
together to develop broad understanding of a discipline;

• the framework maintains a Eurocentric narrative of 
knowledge and progress; and

• the construction of First Nations, Métis and lnuit 
histories and communities as historical entities, without 
acknowledging their roles and contributions to present day 
Alberta.

Following release of the draft curricular documents, the 
concerns expressed by the Board of Trustees in the initial 
letter dated, January 21, 2021, were demonstrated to be 
well founded. The released draft curriculum documents 
demonstrate a significant departure from the evidence-based 
curriculum that has made education in Alberta a world leader. 
The Board followed up with a second letter to the Minister of 
Education, specifically outlining the following concerns with 
the draft K-6 curriculum as presented. The curriculum:

• treats learning as topical and there is an absence of a 
logical, spiralling scope and sequence to support students 
as they progress from emerging to accomplished learners 
within and across subjects;

• treats learning as linear, with students typically being 
asked to demonstrate their learning at the remembering, 
comprehension, and application levels through rote 
learning and memorization;

• shows little evidence that students will engage with the 
levels that support the development of critical thinking, 
problem solving, or creativity and innovation (analysis, 
synthesis, evaluation) - all crucial skills for engaging in our 
complex world;

• demonstrates a juxtaposition of abstract knowledge 
presented in isolation with an emphasis on rote 
memorization rather than purposeful, meaningful 
knowledge and skill development resulting in limited 
opportunities for students to engage with their learning in 
an age-appropriate manner to support the acquisition, 
consolidation and transference process are limited;

• shows evidence that low-level tasks or assignments often 
masquerade as skills and processes, leading to an absence 
of purposeful, discipline-specific skill development and an 
inappropriate infusion of pedagogy into the curriculum;

• perpetuates a Eurocentric, Christian narrative of knowledge 
and progress, particularly in the humanities, so only some 
students will see themselves reflected in their learning; and.

• presents the rich contributions and diverse experiences 
of First Nations, Métis and Inuit, as well as people of the 
many different races, cultures, faiths, orientations and 
abilities that contribute to the richness of our province in a 
tokenistic manner, which serves to place them as “other” 
within curriculum, and by extension, within society.

The board availed itself of every opportunity to provide input 
and feedback to Alberta Education. The board participated in 
a number of hosted consultation sessions between the Minister 
of Education and the Alberta School Boards Association. The 
board advocated and shared information with local members 
of the legislature to ensure our locally-elected provincial 
representatives understood the context of our school division 
and the potential impacts of various provincial directions. 

At the local level, our board, along with the boards of Greater 
St. Albert Catholic Regional School Division and Conseil 
Scolaire Centre-Nord, continued to work with the City of St. 
Albert for a fair school site allocation process that supports 
both appropriately-sized and an adequate number of school 
sites. Finally, the board and division administration presented 
on the importance of the Family School Liaison Program at a 
St. Albert city council meeting. 

The continuation of strong local governance is key to 
delivering on the expectations of our community. As a division, 
we will continue to advocate for a model of strong local 
governance. 
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Policy Development 

Policies are both symbolic of the values of an organization 
and a framework for operations. The St. Albert Public Schools’ 
Board of Trustees has a robust policy development and review 
process. The policy process includes many opportunities for 
stakeholder input and engagement. 

A highlight from the 2020-21 policy process was the 
introduction of a new policy and regulations to guide our 
work in support of truth and reconciliation. Policy F-150, 
Supporting Reconciliation and First Nations, Métis and Inuit 
Students’ Success, was developed over a three-year period 
with relationships and understanding as foundational to the 
policy development.

In addition, from September 2020 to June 2021, the board 
reviewed, revised and approved the following policies and 
regulations: 

• A-110 Welcoming, Caring, Respectful and Safe Learning 
and Working Environments

• B-120, Delegation of Authority

• B-130, Role of the Superintendent

• D-680-AR, Local Authorities Pension Plan (moved from 
March 2021)

• G-610-AR, Advertising by External Organizations

• F-120, Student Suspensions, Disciplinary Hearings and 
Expulsions

• C-660-AR, Disposal of Supplies, Furniture and Equipment

• D-650-AR, Alternate Part-Time Teaching Agreements

• A-100, District Mission and Beliefs

• D-620-AR, Staff Development

• C-700-AR, Video Surveillance

• D-120, Administrative Staff Appointments and Transfers 

• D-180, Resolution of Complaints/Concerns Regarding 
Division Staff 

• C650-AR, Division Facilities and Equipment

• C620-AR, Division Records: Access, Retention and 
Disposal

• E610-AR, Class Size

• E-110, Learning Resources

• G-100, School Councils

Program Accommodation 

As a growing school division, planning for student 
accommodation is an essential component of the work of 
senior administration and the Board of Trustees. 2020-21 was 
the first year of operation for the program accommodation 
changes to the Grandin area schools that were decided on 
in the spring of 2020. As part of these changes, Wild Rose 
transitioned to a Kindergarten to Grade 3 school and Sir 
George Simpson and Robert Rundle started their transition 
to a Grades 4 through 9 campus. Both Wild Rose and 
Robert Rundle had to create innovative ways for transitioning 
families to visit their schools as the transition occurred in the 
initial phases of the pandemic. Throughout 2020-21, Wild 
Rose focused on building a culture that focused on the best 
research-based practices in early childhood education and 
Sir George Simpson and Robert Rundle began the journey of 
merging two schools with unique cultures into a unified culture 
based on a middle school philosophy. 

Senior administration continued to work with the leadership 
of Landrex Incorporated and Alberta Infrastructure on an 
unsolicited public private partnership (P3) that would end in 
a new high school building in the Erin Ridge North area of 
the city of St. Albert. An unsolicited P3 is a new concept in 
the field of school capital projects. We are thankful to our 
partners and, particular Landrex, for their commitment to 
bringing this exciting project closer and closer to fruition. 

The Board of Trustees continued their efforts to inform St. 
Albert City Council of our short and long-term capital needs. 
Our board chair presented our Three-Year Capital Plan at 
a city council meeting and advocacy efforts continued with 
respect to the Riverside school sites. 
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Partnerships 

Partnerships are fundamental to the work of a school division 
in that they assist us in providing an equitable, accessible, 
safe, caring and inclusive education system. In turn, through 
partnership, we contribute to equitable, accessible, safe, 
caring and inclusive communities. Alignment of goals and 
sharing resources allows opportunities to effectively and 
efficiently meet the needs of shared stakeholders. St. Albert 
Public Schools is fortunate to have many and varied strong 
partnerships. Our closest partners, our parents, support 
division and school initiatives through providing feedback, 
volunteering, fundraising and participating in school councils 
and the Council of School Councils. Our parents have been 
incredibly supportive over this last year - providing gestures of 
appreciation to school staff, supporting public health measures 
and advocating to the provincial government in relation to the 
pandemic response and the new draft K-6 curriculum. 

We also have effective partnerships through the St. Albert 
Mobilization Committee. We are very proud of our 
partnership with the St. Albert RCMP Community Policing 
team. In addition, our Board of Trustees works collaboratively 
with the city council and the Greater St. Albert Catholic 
Regional School Division Board of Trustees through formal 
and informal sharing opportunities. Finally, our trustees are 
active members of the Alberta School Boards Association 
(ASBA) and the Public School Boards’ Association of Alberta 
(PSBAA). Key partnership initiatives during the 2020-21 
school year included: 

• continued implementation of the St. Albert and Sturgeon 
Violence Threat Assessment protocol (VTRA); 

• collaboration with Greater St. Albert Catholic Schools, 
Sturgeon Public School Division and Conseil scolaire 
Centre-Nord on a joint letter advocating for dedicated 
contact tracing at the school level and vaccinations for 
school staff; 

• a joint ASBA proposed position statement with Fort 
McMurray Public Schools advocating to incorporate 
environmental education into the Kindergarten to Grade 
12 curriculum; and

• collaborative work with member boards of ASBA to 
provide input on the pandemic response and new funding 
framework. 

In terms of operational student support partners, key 
community partners continue to be the City of St Albert, 
Mental Health & Addiction Services through AHS, Children’s 
Services, the RCMP, St. Albert Community Village, Stop Abuse 
in Families (SAIF) Society, St. Albert Family Resource Centre, 
Outloud and various physicians and clinics throughout our 
region.

Reflections on Performance Indicators

Our survey results indicate high levels of satisfaction with both 
the quality of education and the variety of courses offered in 
St. Albert Public Schools. Over 90% of the 3,065 students, 
2,021 parents and 474 staff surveyed are satisfied with the 
quality of education. We saw a decrease in the percentage of 
students satisfied with the variety of courses offered and this is 
most likely the result of pandemic restrictions (e.g. junior high 
students not being able to choose options and reduced course 
selection and/or course activities). 

Our parents are highly satisfied with the quality of education 
in St. Albert Public Schools; however, high percentages are 
not familiar with the broad policies and practices that govern 
the division. We have numerous strategies in place (such as 
publicly-available public board agenda packages, active 
social media accounts, trustee attendance at school council 
meetings and an annual stakeholder engagement workshop) 
yet many parents lack awareness. Moving forward, we will 
continue to investigate strategies to engage more stakeholders 
in board governance. 

Outcome 6 aligns with Alberta Education Domain - 
Governance.
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Assurance Domain Measure

St. Albert  
Public Schools Alberta Measure Evaluation
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Student Growth 
and Achievement

Student Learning Engagement 82.2 N/A N/A 85.6 N/A N/A N/A N/A N/A

Citizenship 79.3 81.1 81.1 83.2 83.3 83.0 N/A N/A N/A

3-year High School 
Completion 82.0 86.3 82.6 83.4 80.3 79.6 Intermediate Maintained Acceptable

5-year High School 
Completion 90.5 86.3 87.0 86.2 85.3 84.8 High Improved 

Significantly Good

PAT: Acceptable N/A N/A 83.7 N/A N/A 73.7 N/A N/A N/A

PAT: Excellence N/A N/A 25.7 N/A N/A 20.3 N/A N/A N/A

Diploma: Acceptable N/A N/A 82.5 N/A N/A 83.6 N/A N/A N/A

Diploma: Excellence N/A N/A 21.2 N/A N/A 24.1 N/A N/A N/A

Teaching & 
Leading

Education Quality 87.7 89.6 89.4 89.6 90.3 90.2 N/A N/A N/A

Learning 
Supports

Welcoming, Caring, 
Respectful and Safe Learning 

Environments (WCRSLE)
86.5 N/A N/A 87.8 N/A N/A N/A N/A N/A

Access to Supports and 
Services 80.6 N/A N/A 82.6 N/A N/A N/A N/A N/A

Governance Parental Involvement 74.9 78.8 78.8 79.5 81.8 81.4 N/A N/A N/A

Assurance Framework Overall Summary - October 2021

Notes:
1. Data values have been suppressed where the number of respondents/students is fewer than 6. Suppression is marked with an asterisk (*).
2. The 2020/21 administration of the AEA survey was a pilot. The Citizenship measure was adjusted to reflect the introduction of the new AEA survey 

measures. In addition, participation in the survey was impacted by the COVID-19 pandemic. Evaluations have not been calculated as 2020/21 survey 
results are not comparable with other years. 

3. Participation in the 2019/20 Diploma Exams was impacted by the COVID-19 pandemic. In the absence of Diploma Exams, achievement level of diploma 
courses were determined solely by school-awarded marks. Caution should be used when interpreting high school completion rate results over time.

4. The “N/A” placeholder for the “Current Result” for PAT and Diploma Exam measures are included until results can be updated in the Fall.
5. Aggregated PAT results are based upon a weighted average of percent meeting standards (Acceptable, Excellence). The weights are the number of students 

enrolled in each course. Courses included: English Language Arts (Grades 6, 9, 9 KAE), Français (6e et 9e année), French Language Arts (6e et 9e année), 
Mathematics (Grades 6, 9, 9 KAE), Science (Grades 6, 9, 9 KAE), Social Studies (Grades 6, 9, 9 KAE).

6. Participation in the Provincial Achievement Tests and Diploma Examinations was impacted by the fires in 2016 and 2019, as well as by the COVID-19 
pandemic in 2020. Caution should be used when interpreting trends over time.

7. Aggregated Diploma results are a weighted average of percent meeting standards (Acceptable, Excellence) on Diploma Examinations. The weights are the 
number of students writing the Diploma Examination for each course. Courses included: English Language Arts 30-1, English Language Arts 30-2, French 
Language Arts 30-1, Français 30-1, Mathematics 30-1, Mathematics 30-2, Chemistry 30, Physics 30, Biology 30, Science 30, Social Studies 30-1, Social 
Studies 30-2. 
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PRINCIPLES FOR THE ALLOCATION OF RESOURCES

Basic Principles
• The board allocates resources equitably to all schools in respect of the learning needs of the students.

• The method of allocation is kept as simple as possible.

• The basis of allocation is primarily enrollment driven and recognizes the value of a strong basic allocation rate.

Development and Implementation Principles
• School principals and the senior leadership group are responsible for developing recommendations to the 

superintendent who brings a basis of allocation recommendation to the Board of Trustees.

• The Basis of Allocation provides resources to support all students with an instructional program and learning 
resources appropriate to their educational needs. Support services such as counselling, intervention, libraries and 
technology are provided within the available resources.

• School principals are responsible for developing education plans and their site-based expenditure budgets.

• Division service administrators are responsible for developing education plans that address the need for division 
support services.

• The education plans serve as planning, operational and control mechanisms to ensure accountability for results 
and resources, and to be the basis for board approval of school and division services programs and resource 
deployment.

• All decisions taken are consistent with the division’s mission and the priorities set out in the division’s Three Year 
Education Plan and are consistent with prevailing collective agreements, division policy and provincial statutes and 
regulations.

• The Superintendent of Schools can discuss with any school principal and then reallocate a portion of a school’s 
surplus, if it is significantly higher than the projected future needs of that particular school.

Basis of Allocation
The basis of allocation process establishes the criteria to equitably allocate instructional funding to schools and to school 
programs based on differentiated student needs. Once the level of resources required to address differentiated student 
needs is determined, and the grant rates are approved by Alberta Education, a basic allocation rate per student can 
be established. The per-student rates for differentiated categories of student needs are based on a ratio or weighting 
of the basic allocation rate. The level of shared instructional services and recoveries, transfers and charges allocated to 
instruction affect the basic allocation rate and are a component of the basis of allocation.
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2021-22 Budgeted Expenditures
Budgeted  

Total  
Expenditures

Budgeted 
Number of 
Students (1)

Calculated 
Spending 

per Student

Expenditures

Instruction   84,107,906 8,553   9,834 

Operating and Maintenance   13,671,279 8,553   1,599 

Transportation   2,774,651 1,932   1,436 

Board and System Administration   3,153,599 8,553   369 

External Services (2)   688,436 8,553   80 

Total Board Expenditures   104,395,871 8,553   12,206 

(1)  ECS students reported as 0.5 except for transportation. 

  PUF children (78) are not included in the student enrollment.

(2)  External Services includes, but it not limited to secondments, cafeteria and international students, 

  fundraising, and sales.

80.6%

Instruction

13.1%

Operating and 
Maintenance

2.7%

Transportation

3.0%

Board and System 
Administration

0.6%

External Services (2)
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2020-21 Budgeted Expenditures
Budgeted  

Total  
Expenditures

Budgeted 
Number of 
Students (1)

Calculated 
Spending 

per Student

Expenditures

Instruction 81,771,552 8,433   9,697 

Operating and Maintenance 14,311,420 8,433   1,697 

Transportation 2,703,038 1,755   1,540 

Board and System Administration 3,046,875 8,433   361 

External Services (2) 467,331 8,433   55 

Total Board Expenditures   102,300,216 8,433   12,131

(1)  ECS students reported as 0.5 except for transportation. 

  PUF children (85) are not included in the student enrollment.

(2)  External Services includes, but it not limited to secondments, cafeteria and international students, 

  fundraising, and sales.

80.0%

Instruction

14.0%

Operating and 
Maintenance

2.6%

Transportation

3.0%

Board and System 
Administration

0.4%

External Services (2)
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2021 Variance Analysis
For the year ended August 31, 2021

Revenues and Expenses

Actual ($) Budget ($)
Variance 

Amount ($) Variance 
Variance Explanation  

(higher than 10% and $100K; or lower than -10% and -$100K)

Total Revenues  95,332,884  97,544,252  (2,211,368) -2%

Expense by Programs

Instruction: Pre K  1,052,077  1,037,495  14,582 1%

Instruction:  
K - Grade 12  73,393,509  81,634,298  (8,240,789) -10%

Operations and 
Maintenance  11,841,654  13,677,036  (1,835,382) -13%  $1.8M in IMR/CMR projects were capitalized. 

Transportation  2,745,386  2,739,971  5,415 0%

System Administration  2,520,025  3,044,533  (524,508) -17%

An administration funded maintenance project has been 
delayed one year. Generally, expenses are lower due 
to covid. Funds are set aside for future Board of Trustee 
expenses including term PD, technology hardware 
upgrades, and elections.   

External Services  482,999  619,152  (136,153) -22% The budgeted expenses for cafeteria did not occur as the 
cafeterias did not operate due to COVID. 

Total Expenses  92,035,650  102,752,485  (10,716,835) -10%

Actual ($)

Amount approved  
by Minister  

(from 2021Spring Budget)

Variance 
Amount ($)

Variance Explanation  
(negative amount represents reserve spent less than  

requested in 2021 Spring Budget, vice versa)

Accessed ASO Amount 
(positive - reserve access; 
negative - reserve  increase)

 (3,357,876)  8,417,769  (11,775,645)

The division experienced lower operational costs due 
to reduced opportunities due to covid. The division 
is concerned with future adjustments to the WMA in 
upcoming years. 

Accumulated Surplus from Operations (ASO) 
Total of Operating Surplus and Operating Reserves
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Budget Principles
• All staff and school councils have the opportunity for involvement in the budget planning process.

• The responsibility for expending funds is delegated to schools and service departments through the budget allocation.

• School and division services education plans are addressed in the budget.

• School budgets reflect the anticipated costs of meeting the identified educational requirements of all students.

• The degree of operational flexibility within the approved budget is clearly defined.

• The budget serves as a planning, operational and control mechanism for results and resources, as well as the basis for 
board approval of programs and resource deployment.

• Surpluses and deficits are monitored and reported.

• The budget is developed in accordance with generally accepted accounting principles.

Budget Guidelines

Enrollments
• Approved budgets will be based on projected enrollments.

• Budgets will be revised in October based on actual September 30th enrollments.

Changes in Priorities
• The superintendent must be consulted if adjustments to school priorities are considered during the year.

Surplus/Deficit
• Schools will plan for balanced budgets.

• Planning for contingent expenditures should be built into the budget.

• Surpluses and/or deficits will be carried over into the next year’s budget as an aggregated amount.

• Surpluses in excess of 3 percent are to be supported by an explanation for the surplus.

• Deficit recovery plans are required in the event of a deficit.

Reserves
• Schools may set aside budget reserves in anticipation of future equipment needs that could not normally be acquired 

within the funding allocations for a single year.

• The reserve fund must have a specific purpose, clearly described in the school’s plan.

• The superintendent is to be consulted on the establishment and allocation of reserve funds.

• Reserve funds are not considered when calculating the maximum surplus allowable.
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WEBSITE LINKS
Division Budget and Audited Financial Statement for 2020-21

Audited Financial Statements for all School Authorities 

For additional information please contact: Financial Services at 780.460.3712 or info@spschools.org 

SUMMARY OF FACILITIES AND CAPITAL PROJECTS
During the 2020-21 school year, numerous important capital projects were in progress. The Facilities department was 
actively involved in the ongoing construction of the Paul Kane replacement school. Division staff worked closely with the 
architectural firm, Workun Garrick Partnership, and the contractor AMAN Builders to construct a building that honours history 
and consists of innovative and creative instructional spaces that will prepare students for their futures. 

Facilities staff continued to be involved with the building contractor and school administration addressing ongoing building 
deficiencies at Joseph M. Demko (JMD) School. JMD opened in September 2019.

In addition to new modular classroom additions and new school planning and construction, many maintenance and 
renewal projects were completed during the 2020-21 school year. There were parking lot redesigns and asphalt work at 
division office, Muriel Martin, Sir George Simpson and Elmer S. Gish, a review and upgrading of ventilation systems where 
possible, duct cleaning at Muriel Martin, Sir Alexander Mackenzie and Wild Rose and many roofing, flooring, painting and 
technology upgrade projects that were afforded under the capital maintenance and renewal stimulus funding. It is important 
to note that regardless of the size and scope of the project, our facilities team works hard to ensure our school and division 
sites are welcoming and safe places. 

To explore future capital plans, please refer to the Division’s three-year capital plan found here.

Whistleblower Protection 
Section 32 of the Public Interest 
Disclosure Act (2013) requires that 
school authorities include their annual 
report of disclosures in their Annual 
Education Results Report. St. Albert 
Public Schools have no disclosures to 
report in the 2020-21 school year. 

Timelines and 
Communication 
The Report to the Community (Annual 
Education Results Report) for St. Albert 
Public Schools was developed as a 
result of considerable stakeholder input 
and comprehensive results review. The 
complete document is available at our 
division office and on our website at 
www.spschools.org or at school sites. 

St. Albert Public Schools 
60 Sir Winston Churchill Avenue 
St. Albert, AB T8N 0G4

Alignment with Provincial 
Business Plan 
The St. Albert Public Schools Three 
Year Education Plan was developed 
in alignment with Alberta Education 
2020-23 Business Plan, including the 
following provincial outcomes:

Outcome 1: Alberta’s students are 
successful. 

Outcome 2: First Nations, Métis, and 
Inuit students in Alberta are successful. 

Outcome 3: Alberta has excellent 
teachers, school leaders, and school 
authority leaders. 

Outcome 4: Alberta’s K-12 education 
system is well governed and managed.

ADDITIONAL REQUIREMENTS

SCHOOL EDUCATION PLANS AND RESULTS REPORTS
School Education Plans are developed with input from School Councils. Results reports are shared with school councils and 
combined School Education Plan and Results Reports are posted to school websites by November 30. 
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St. Albert Public Schools Students
St. Albert  

Public Schools

Results (%)

Alberta

Results (%)
Measure Evaluation

20
16

20
17

20
18

20
19

20
20

20
16

20
17

20
18

20
19

20
20 Achievement Improvement Overall 

3 Year 
Completion 82.7 77.5 82.6 86.2 82.0 78.0 78.0 79.1 79.7 83.4 Intermediate Maintained Acceptable

4 Year 
Completion 81.9 87.2 83.1 87.7 88.2 81.2 82.6 82.7 83.5 85.0 High Maintained Good

5 Year 
Completion 87.3 85.0 88.8 86.1 90.5 83.2 83.4 84.8 84.9 86.2 High Significantly 

Improved Good 

STUDENT GROWTH AND ACHIEVEMENT

Three- and Five-Year High School Completion Rates 

Self-identified First Nations, Métis, and Inuit Students
St. Albert  

Public Schools

Results (%)

Alberta

Results (%)
Measure Evaluation

20
16

20
17

20
18

20
19

20
20

20
16

20
17

20
18

20
19

20
20 Achievement Improvement Overall 

3 Year 
Completion 53.5 43.4 67.5 81.0 57.2 53.7 53.3 56.6 55.8 62.0 Very Low Maintained Concern

4 Year 
Completion 51.7 51.2 54.6 79.7 78.2 55.9 59.8 60.8 64.0 63.6 Low Improved Acceptable

5 Year 
Completion 89.6 55.1 43.6 61.1 78.1 59.1 60.2 64.4 64.9 68.1 Low Significantly 

Improved Good 

* 2020 based on 32, 34 and 32 students respectively 

Students who are English Language Learners
St. Albert  

Public Schools

Results (%)

Alberta

Results (%)

20
16

20
17

20
18

20
19

20
20

20
16

20
17

20
18

20
19

20
20

3 Year 
Completion 92.3 74.3 54.5 83.3 80.1 74.7 75.7 75.1 74.1 78.7

4 Year 
Completion * 100 76.9 70.3 83.3 79.2 82.9 82.8 83.0 83.0

5 Year 
Completion * * 100 74.2 76.6 79.6 83.8 86.0 85.0 86.9

*insufficient data to report 
3-year completion data based on 13 students in 2016, 14 students in 2017, 13 students in 2018, 12 students in 2019 and 32 students in 2020
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